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HILDREN are here introduced to real reading. We have songht
to provide stories and verses which shall have the same interest
for them as the magazine of belles leftres has for grown peopls,

and yet be entirely suited to their small powers.

The guiding principle has been the cultivation of a taste for read-
ingj and nothing, we think, is included which will not promote right
feeling, and lead to the appreciation of what is excellent.

A considerable number of the selections are standard, or classie, in
the accepted sense. The remainder ave in the simple narrative style,
which makes reading easy. After an almost exbaunstive research, the
best short stories were found close at hand in resent juvenile magn.
zines, By special arrangement, we are able to use both stories and
illustrations, in a large number of cases, from “ Qur Little Ones,” the
literary suceessor of the # Nursery.”

Wea appreciate that the way to learn to read is by reading, and have
glven material for & larger amount of practice than is common in books
of this grade, Yeb we do not forget that more is required in a reader
than a collection of readings, however well adapted these may be.
FProvision is made for the daily study of words and idioms, the devel-
opment of language, and the ready use of seript.

It is customary to place at the head of a lesson the new words that
ocour in it. 'We have thought it wise to present all words, whether
new or not, which eould possibly be found diffienlt of recognition.
This gives to any singls lesson the appearance of earrying a larger
number of new words than other readers. The truth is often guite
the reverse,

A few songs, interapersed here and thers, to add to the Iuterest, hava
been kindly furnished by Mr. L. W. Mason, Dirvector of Music, and
author of Music Readers.

(ther items of possible value to teachers are given under Notes and

‘Buggestions,

J. B, Cosmine & Co,, PunTena, Bosron.
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«INOTES AND SUGGESTIONS.P-

A. Too much stress cannot be laid upon the importance of the Preparatory
Word Study. 1t should be a next to invariable rule that no lesson shall be
read until its Word Study has been followed out. Standing at the head of the
reading, it should say to the child: “ Here are all the hard émes vou will find.
Master these few words and you can read a delightful story with perfect ease.”
The work will then be andertaken with direct reference to & manifest reward.
The following points spmmarize the principles of Word Stady: —

1. In cases where the letters have their nsual sounds, pupils should be taught
to find out the word. If directed to call such s word something, mu::ﬂﬁnpih
will eall it rilghﬁy, and where they do not, the need for the study of o and
gyilable combinations is shown.

2, In casss of an ite character, it is better to tell the word outright,
teaching it as a whole, by the form-process or sight-method.

8. In the many cases where, though not atzkllz regular in construction, the
word can be marked to indicate ite sound, it should be made plain by the dia-
critical mark or the scunding of its vowel elementa. And if the word ia one of
a class, its congeners should bhe taught as an exercise in phonic spelling.

B. The breaking up of long words into syllables helps in g‘iﬁn% canfidence
io children when they meet them. The vowel thus becomes the key to a syl
lable, and the suceession of eyllables expresses an idea, as the enocession of
words in & sentence expresses a thought. The common prefixes and suffizes
should be recognized as wholss,— con-, -y, -ment, -able, in-, -on, -less, ofull, and
others, should become as easy to grasp s a single letter. In blackboard les-
song, the teacher securea thiz b{ covering the remaining portion of a word.
The following words illustrate a kind of lesson of great interest to children:—

M- CaL- CON-

IM-ME- CALI- CON-81D-
IM-ME-DI- CAL-FoR- CON-81D-ER-
IM-ME-DI-ATE- Cavr-1- FOR=NI= CON-BID-ER-A=-
IM-ME-DI-ATE-LY CALI-FOR-NI-A CON-BID-ER-A-BLE

The reverse process of writing a long word and then entting from it parta
recognized s syliables until a::% one g;j’]hb].@ iz Jeft, is of eguu.] value and
interest. Circumstances, misundersianding, responsibility are utlmﬂn It is of
littla wence whether the words are fully understood. It is better that
they should be familiar to the ear.

€. The right use of the voice is of great help in intelligent reading. It
ha:lili reatiers how Jong a pupll halta befors & questioned word, if he keeps the
th of the sentenes in mind; or how alowly he may read, if tjmm hnnfmﬂ'_
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in the continoity of voice modulation. Rsad, * This — has = heen —a— fine

_.d.‘{." without the lesat drawling of the words, but with natural expression,

and it will that both reader and listensrs may be tanght to hold their
nﬂmutwharemma must be taken to find out a word.

D SnEst REapinc. — We recommend even st this early stage the begin.
n%iol a systematio silent reading. A part of the time given now to slate work
w ba muoch more profitably spent in the reading of some book either pre-
vionaly read alond, or so sunple as to be in the maw mtelligible. Questioning
afterward u what has boen read givea nppott.unit¥ for the best possible lan-
mhﬂin nog-  Tha call for short stories suitable for such reading will soon

y met.

E. Tae Usk or Pozray.— With respect to poelry teachers fall into two
distinetly marked classes, the one almest uiterly eschewiug ity and the other
making it their chuef resourca for the enltivation of e:q:{:esemn

It 18 & fact that children are fond of poetry, snd that the love of poetry is
the love of literatore, — one of the noblast recreations the mind ean have. It
would seem, therefore, to be every teacher's duty to inspire in children’s minds
a growing taste for standard . The droning sing-seng will readily yield
to musi¢al rthythm if a sufficient pumber of pleasant rhymes and vorses are
repeated, and the reading will follow the style of the recitation.

F. Another item on which teachera differ relates to the time to give to »
single lesson. It i8 now quite generally thonght better to use & new lesson each
day. Ninely per eent of the words are common to nearly all the lessons, and
children with better expression whak I8 fresh to them. The practice of
a:aminiu% children on new reading kas done away with a system of drill which
waa stulkifying m the highest degree.

@, Mernon 1y Learsing 70 Wrrre. — This Is the period in the school
course for teaching a child to write. His penmanship is improred in the years
that foliow ; but after the completion of tﬂ: reader he should have command
of soript both to read and write.

Three kinds of leasons are needful: =

}. The traming indicated 1w the series called “Vio's Lessons,” where the
taacher gives her time and effort to the traiuing of her class in principlea,

2 The constant copying of sentences, beginning when the ch.)d has noth-
ing to show but a hne of broken eurves which no cne conld read, and ending
in the tasthful reproduction of the omginal. This is n, in some schools,
with Httle or no reference to the knowledge of the words written. Pnaqm

ars to ba slight at first, but when onee pupil learns to follow the direc-
tion of lines it is very rapid.

8. The writing of snort sentences without & copy. This can come only
whera the forms of the lotters are well known By a Little care in selecting,
howaver, it is possible to make & limiied number of lstters go & great way,
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THE ALPHABET.

TWELVE BTUDIES.

Repeat the lefters of the alphabet in their order.
Write them, using first small letters, and then capi-
tals. Count them.

abcdef hijklmn
ABCDEFGHIJKLMN

opqrstuvwxy
DPQRSTUVWKYZ

Name the VowsLs in order. Name the CoNsonanTs.
Tell how many of each.
Choose a vowel, place a consonant before it, call it a
syllable, and pronounce it. Write the syllable, and
put the macrox (—) over the vowel.

Do the same with each vowel. Sing the Phonic
song, Ba be bi bo bu.

Choose a consonant, a vowel to follow it, then another
consonant to follow the vowel. Write the three like
a gyllable or word. Note that the vowel has become
a short sound instead of a long Pronounce the syl-

lable, and put the sreve (o) over the vowel. Use all

the vowels thus. Write a list of words, following
this type. Example: ba, bdt; sz, s, ete.
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V. Place after such syllables or words as were made in
the last lesson the final ¢, and consider the effect upon

the vowel. .
Example: b, tabe; clip, edpe; rip, ripe; not,
note; hat, hate. '
VI. Sound ¢, and write some words using the letter as
marked.
Example: all, eall, fall; awful, paw; caught,
taught.

VII. Do the same with é, 4, and 4. Mark the vowels in
ah, fast, calf, care, dare, bear.
Sound : ecar, care; bar, bare; far, fare.

VIII. Write ¢ and i with the wAVE (~), and sound the let-
ters. Make play-words, by choosing a consonant to
precede. Give a list of real words ending in . Use
the vowel u with the cirouMFLEX (4 ).

IX. Mark the vowels in come, do, full, put, ete.
X. Use th, sh, sc, st, bl, pr, qu, sm, dr, dw, etc., in making
words.
XT1. Pronounce: -est, -eth, -ard, -ant, -ent, -ble, -ing, -ful,
-ness, -tion, -er.  Make words.
XTI Study: y (long and short); g, s, and e (hard and soft);
ng and nk.

Note, — These lessons are not put into auch lenguage s children would require.
They are intended for coccasional e, one at & time, in Blackboard work, as & means
of helping children in the ready acquisition of words, and so of promoting fluency
tn reading. It has seemed that this arrangement would serve the teacher better
than the customary method of scattering lessons through the entire book.
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