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GENERAL PREFACE.

ENGLISH IN SCHOOLS.

HY should English Literature he tapght in our
schools? and, What is the best way of reaching it?
These are the questions which T propose to discuss.

As preliminary to such discussion, it will, T think, be rightly
im place to consider, briefly, what our people are aiming to
prepare their children for, and what sort of an education it is
the proper business of the achoel to give; that is to say,
what form of mind and character, and what disposition of
the faculiies, it is meant to Impress.

Now I take it that a vast majority of the pupils m oor
schools are not to pass their life as students or as anthors,
Their main busioess in thizs world is to gain an honest living
for themselves and for those dependent on them. And no
plan of education is just that leaves this prime cotrideration
behind, in quest of any alleged hicher aims : for there really
arc no higher aims ; and all pretence of such i= a delusion
and a snare. Some men, it iz true, do more than gain an
honest living ; but this is the Jes/ thing that any man does;
as, on the other hand, shining intellecturlly is the poorest
thing that any man does, or can possibly learn to do, Then
too most of the pupils in our schools, nincty-nine hundredths
of them at the least, are to get their living by hand-work, not
by head-work ; and what they need is, fo have their heads
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4 GENERAL PREFACE.

so armed and furnished as to guard their hand-work agafnst
error and loss, and to guide it to the most productive means
and methods,  And, for gaining an honest living by hand-
work, the largest and best part of their education s not to be
had in school ; it must be got somewhere clse, or not'at all,
The right place, the only right place, for leamning the trade
of a farmer or a mechanic is on the farm or in the shop.
For instance, Mr. Edward Burnett’s  Deerfoor Farm,” in
Southborough, Massachusetts, is, [ undertake to say, a better
school for ledrning agriculturé than any © agrcultural col-
lege * is likely to be. There 13 no practcable, nay, no pos-
sible way of acquiring the use of tools but by actually handling
‘them, and working with them. And this rmle holds equally
true in all the walks of lile, — holds as true of the lawyer, the
physician, the merchant, 25 of the shoemaker, the bricklayer,
the machinist, the blacksmitth.

{Umn this point, our people generally, at least 2 very large
portion of them, have their notions all wrong side up: their
ifleas and expeciations in the matter are literally preposterouns.
How the thing came to be =0, it were bootless to inquire ;
but su it cleary is. Parents, with us, arc manifostly sup-
posing that it is the business of the school to give their chil-
dren all the education needful for gaining an honest living ;
that their hoys and girls ought to come from the school-
teachers’ hands fully armed and equipped for engaging,
intelligently and successlully, in all sorts of work, whether of
head or of hand. And they are evermore complaining and
finding fault because this is oot done ; that their children,
after all, have only learnt how to use books, if indeed they
have learnt that, and know no mere how to use tools, are no
better htted to make or procure food and clothes, than if
they had spent so much time in stark idlencss or in sleep.




EMGLIEH IN SCHOOLS, 5

But the fault is in themselves, not in the school ; their expec-
tations on this head being altogether unreasonable, and such
as the school cannot possibly answer. That, say what you
please, is the plain English of the matter ; and it may as well
be spoken.

I repeat that, with very (ew exceptions, and these mostly
applicable o girls, the most and the best that the school can
do, or can reasonably be expected to do, is to educate the |
mind and the heart ; as for the cducation of their children's
hands, parents wwst, yes, maaf look for this elewhere :
probably their best way is to take it into their own immediate
care, and hold themselves religionsty bound to attend to it
Puossibly, withal, some parcots, as also some who drive the
trade of idealizing about educarion, may need to be taught,
or warned, that unless the schonl have something ready made
to its hand, untess the pupil bring to it something inside his
gkull, it cannot educate his mind : brains it cannot furnish ;
though it is often blamed for not doinyg this too.  And, good
as vocal intelligence may be, yet, for all the practical ends,
and even the dignities, of life, manual intelligence is vastly
better : this it is that makes both the artist and the artisan ;
and without this the fprmocr, however it may praitle and glit-
ter, can neither plough the field nor reap the corn, neither
tan the leather nor make the shoe, neither shape the brick
not build the wall, neither grind the flour nor bake the
bread. .

But T suspect our American parents have become some-
what absurdly, and not very innocently, ambitious of having
their boys and girls all educated to be gentlemen and ladjes ;
which is, I take it, the same in efect as having them edu-
cated to be good for nothing ; too proud or too lazy to live
by hand-work, while they are nowise gualified to live by
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head-work, nor could get any to do, if they were. And so
they insist on having their children taught how to do some-
thing, perhaps several things, without ever soiling their fingers
by actually doing any thing. II they would, in all meekness
and simplicity of heart, endeavour lo educate their children
to be good for something, they would be infinitely more likely
to overtake the aum of their sinful and stupid ambition. The
man who has been well and rightly educated to earn, and
does earn, a fair living by true and solid service, he is a gen-
tleman in the only sense in which it is not both 2 sin and a
shame to be called by that title.  Any form of honest service,
bowever plan and homble, has meanliness io it, and is there-
fore a higher style of pentility, and a sounder basis of self-
respect, than any, even the proudest, formn of mere social
_ ornamentation, The doll boy, wha cannot prate science,

but can drive a cart as a carnt ought to be driven, or the dull
girl who eannot finger a piano, but can rightly breil a beef-
steak, is, in the eys of all true taste, 2 far more sightly and
sttractive object than the most learoed and accomplished
good-for-nothing in the world I have seen men calling
themselves doctors, who, week afier week, month after
month, year after year, were going about making sham calls
on bogus patients, that s¢ they might either get themselves
4 practice of make men believe they had got one ; and have
thought that the poorest drudge, who honestly ate his breacd
or what little he could get, in the aweat of his face, was a
prince in comparison with them, An aristocratic idler or
trifler or spendthrift or clothes-frame, however strong he may
smell of the school and the college, of books and of lingual
culture, 15 no better than a vulgar illiterate lpafer : nor can
his smart clothes and his perfumes and his lily bands and his
fashionable airs shield him from the just contempt of thought-
ful men and sensible women.
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Now so0 long as people proceed upon the notion that their
children’s main business in this world is to shine, and not to
work, and that the school has it in special charge to fit them
out at all poiots for a self-supportng and reputable career in
life ; just so long they will continue to expect and demand
of the school that which the school canngt give ; to grumble
and find fault because it ails to do what they wish ; and to
insist on having iis methods changed &l their preposterous
demands are satisfied. (n the other hand, the school could
do its proper work much hetter, if people would but come
down, or rather come up, to & just conception of what that
work is.  But it must needs fail, in a greater or less degree,
to do that part of education which falls within its legitimate
province, while strupgling and beating about In a vain en-
deavour to combine this with that part which iy lies qut-
gide of itz province. For, in straining to hit the imposgible,
we are pretty sure to miss the possible,  And all expenenced
teachers know right well that those parents who fauthfully do
their own part In the edocation of ther children ate most
apt to be satisfied with what the school is doing.

1t is, then, desirable that children should learmn to think,
but it js indispensable that they showold learn to work :
and I believe it is possible for a large, perhaps the larger,
portion of them to be so educated as to find pleasure in
both. But the great question is, how to render the desira-
ble thing and the indispensable thing mutually helpfol and
supplementary, For, surely, the two parts of education, the
education of the mind and the education of the hand, though
quite distinct in idea, and separate in act, are bot, or need
not be, at all antagonistic.  On the contrary, the school can,
and should, so do its part as to cobperate with and forther
that part which lies beyond its province. And it is both the



