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PREFACE

Tne reading lesson should be made the most interesting exer-
cise of the school. 'Why is thiz true? Interest may be secored by
teaching correctly., Reading may be tanght correctly better by
use of & book that is well adapted to the purpose than by one that
5 not.

This manual has been preparad in the bakef that the suggastions
herein given will be valuable in securing correct and effective
methods of teaching. The authors of the manual believe that the
tirst requisite in teaching reading is to securve interest on the part
of the child in the subject whoat which the matter of the reading
lesson treats. This is fundamental How such interest shall ba
erentad is for the teacher to determine.

All paychological philosophy and svery pedagogical counsidera-
tion relating to the sabject point to the fact that the interest of
the child will be easily and natorslly secured if he iz made to
come in contact with, or, so to speak, have experience with, the
subject treated of in the lesson, — that is, the child should, by self-
coutrol, learn much of o subjeet before he learns to read about
it.

This manual urges the value of experience or of koowledge
getting on the part of the child, and the value of talking sbout
such knowladge befyra an attempt is made to teach him the forms
representing such knowledge. The child who has picked, exam-
ined, and talked about & fower, and has become interssted in it,
and has ueed in his conversation the words his ayes are to see in
the lssson he is to read, will be interested in learning such words
by sight, and will learn them casily. The effort he puets forth to
read will make a rich and permaneut impression on his mind,
The formis — spelling — will be more easily learned and maore
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4 FREFACE

firmly fixed (remnembered) than will be the case if he reads or
attempts to learn these words without previous preparation. Wil
the teacher tell why this is tiue?

The suthors of this manual believe that much of the teacher's
time may be spent profitably in getbing the child ready to read,
and that this is desirable each and every time the young child
reads. Tha purpese of teaching reading, after all, is to give the
child ability or power to see thonght, relativity of thought, and
even delicacy ot refinement of thought through and beyond words.
To grow into the ability to do this the echild should learn worda
from the standpoint of Enowing (his own kvowing). The differ-
enee between singing notes and singing music is no greater—
although in one ease there iz muzic while in the other case thers
is no musie —iban I the difference between reading which is
done from the standpeint of forme or words end that which is
done from the standpeint of knowing:

This manual appears for the purpose of wrging the importanee
of teaching reading properly from the begioping of the child’s
gehool life, that the desirable results abwove slluded to may be
tha fruitege of the child’s education in learning to read. Hae
should know and talk, then learn reading. The more the child
knows and the more he talks about it the more interesling will
it be for him to rend on that sobject.

The more he knows before he begins to learn to repd, the
move ecrtain it iz that he will want to read, and the more he
knows, the mnore certain it is after he hae learned to read that
ke will read. “Rend and you will know™ iz the very reverse of
the true philosophy of teaching primary reading. Know first,
read next, is the philosophy by which the child is made to feel that
reading matter has something in store for him. Ability to read
words will not ineure the habit of reading for improvement. A
wnowledge of reading must eome through kuowing — precedent
to the art of learning to read.

THE AUTHORS.
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HOW TO TEACH READING.

e R O———

CORRECT LANGUAGE TEACHING,

THE FROFPER FREPARATION FOR LEARNWING TO READ.

Tae ultimate purpose of learning to read is that training
which will give its possessor the power to see the concrete
as clearly in the written description as the trained eye
would see the thing deseribed; to feel the emotion ex-
pressed as his own; to understand the willing or the con-
clusions expressed, as if willing, doing, or making the
conclusions himself; fo recroate —make a distinet and in-
telligible consciousness out of the symbols read.

Learning to read may be considered wnder two general
heads : First, learning the symbols in which the known is
preserved ; sesomd, learning how to muse these symbols so
as to add to one's store of knowledge.

Or (to express the same in & different way): Firsf, learn-
ing to recognize the forms of speech — words, signs, idioms,
sentences, discourse, aymbols representing what ia definitely
in the mind of the learner; second, learning to get infor-
mation from these various forms of speech.

The more faithfully forms of speech represent correct
ideas exiating in the mind of the learner when he learns
them, the better is he prepared for the second part of learn-
ing to read. Words or other signs, if learned as the
symbols of imperfeet or incorreet ideas, indefinite or false
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