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PREFACE.

| HE Herbart Schoecl of Pedagogy hascreated much

stir in Germany in the last thirty years. It
has developed a large number of vizorous writers on
all phases of education and psychology, and numbers
a thousand or more positive disciples among the
energetic teachers of Germany.

Those American teachers and students who have
come in contact with the ideas of this achool have
‘been preatly stimulated,

In soch a miscellaneons and many-sided thing as
practical education, it is deeply gratifying to find a
clear and definite leading purpese that prevails
throughont and a set of mutnally related and sup-
porting principles which in practice contribute to
the realization of this purpose,

The following chapters cannot be regarded as a
full, exact, and rigidly scientific account of Her-
bartian ideas, but as a simple explanation of their
leading principles in their relations to each other
and in their application toour own school problems.

The General Method is followed by a second vol-
ume (now in press), ou the Method of the Eecitation,
or the Underlying Principles of Method in Class-
Room Work, These two books will form a some-
what complete treatment of the general principles
of method and of their application to instruction.

The series of Bpecial Methods which follows the

two volumes of General Method treats of the selec-
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tion and quality of the best materials furnished by
the separate studies and points out the particular
application of general principles to these materials.
They are as follows:

Special Method in Liferature and Historry, capecially the
oral treatment of atories in primary and intermediate grades,
The history cocrse for grammar grades s also dlscussed and
outlined.

Bpecial Method in Goography, No.I., forthird and fourth
grades. Mo, 11, for fifth, sixth, and seventh grades. A full
plan for the grades with illustrative lessons.

Special Method in Reading, 2 discussion of the guality,
culture-value, aod method of using the best classicea as read-
Ing cxercises. A full list of one hundred and forty-six choice
books, arranged according to grades, s Fiven.

Special Method in Natural Svisnce. A historical and crit-
ical discuession of the leading ldeas involved in science teach-
ing in common achoolz i followed by illustrations of the
treatment of science topics, by liete of books of reference in
science studies and by a series of science topice for the prades.

Other Special Methods in Language, Arith-
metic, Music. and Drawing may be igsued later.

A third series of books for the use of children as
well as teachers, has been partly worked out, which
gives in full, rounded form some of ithe cheoicest ma-
terials which are much needed to enrich the some-
what dry text-hbook lore of our schools, Thus far
the geries is worked out as follows:

(Maossic Stories for the Little Ones, by Mre. Tdda B, Me-
Murry. ‘Theyare used for oral narrative in firet prade and as
a reading book In second grade.

Fobinson Crusee for Boyes and Girls, by Mra. Lida B. Mc-

Murry and Mary Hall Hueted, for oral work in second grade
and used as a reading book in third grade.
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Tales of Troy, by Dr. Charles De Garmo. A classic story
for Boys and <irle in third and fourth grades.

Pionesr History Stories of the Miesissippl Valley, by C. A.
McMurry, for fourth and fifth grades

Fiumeer Explorers on Land ond Seq, by O A, McMurry, for
fifth and slxth prades.

Finally, a Course of Sfudy for the cight grades of
the common school is worked ouf in a separate vol-
ume by C. A. McMurry, The choice, arrangement,
and relation of topica im the geveral studies are
outlined. If includes, also, a fAarnd-Pook of - brief
practical suggestions to teachers relative to class
management, imstroction, personal qualities and
habits of teachers, the individual treatment of chil-
dren, class-attention, and the criticism of prevalent
faults in teaching.

The controlling purpose of the whole series of
three sets of books is to advance from the recog-
nized principles of general method through the
special problems of the separate studies to the
practical details of instruction and school manage.
ment. All these books and plans, both theoretical
and practical, find their center in a well arranged
and organized school course. This school course is
nol, however, in itself an end. It is one of the chief
means by which the “children find opportunity for
broad, many-sided, and liberal development and -
equipment for life. The course of study also sums
up and illustrates the theory of concentration so far
as it is worked out, See price-list at the end of this
book. CHArLES A. MCcMURRY,

Normal, I1L
State Normal TUniversity, June I, 1895,
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.CHAPTER 1.

THE CHIEF AIM OF EDUCATION.

HATT is the central purpose of education? If we
include under this term all the things com-
monly assigned to it, its many phases as represented
by the great variety of teachers and pupils, the many
branches of knowledge and the various and even con-
flicting methods in bringing up children, it is difficult
to find a definition sufficienily broad and definite to
compass its meaning, In fact we shall not attempt
in the beginning to malte a deflnition. We are in
search not ec much of a comprehensive definition as
of a central truth, a key to the gituation, an aim
that will simplify and brighten all the work of teach-
ers. KEeeping in view the end from the beginning,
we need a central organizing principle which shall
dictate for teacher and pupil the highway over which
they shall travel together.

We will assume at least that education means the
whole bringing up of a child from infancy to matu-
rity, not simply his school training. The reason
for this assumption is that home, school, compan-
ions, environment, and natural endowment, working
through a series of years, produce a character which
should be a unit as the resultant of these different
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influences and growths. Again, we are compelled to
assume that this aim, whatever it is, is the same
for all. .

Now, what will the ayerage mah, picked up at
random, say to our guestion: What is the chief
end in the education of your son? A farmer wishes
his boy to read, write, and cipher, 20 as 10 meet suc-
cessfully the needs of a farmer's life. The merchant
desires that his boy get a wider reach of knowledge
and experience go a3 to succeed in a livelier sort of
business competition. A university professor would
lay out a liberal course of training for his son so as
to prepare him for intellectual pursuits among schol-
ars and people of colture. This utilitarian view,
which points to success in life in the ordinary sense,
is the prevailing one. We could probably sum up
the wishes of a great majority of the common peo-
ple by saying, "They desire to give their children,
through education, a better chance in life than they
themselves have had.” Yet even these people, if
pressed to give reasons, would admit that the purely
utilitarian view is a low one and that there is some-
thing better for every boy and girl than the mere
ability to malke a successiul living.

Turn for a moment to the great systems of educa-
tion which have held their cwn for centuries and ex-
amine their aims. The Jesuits, the Humanists, and
the Natural Scientiats all claimed to be liberal, cul-
ture-giving, and preparatery to preat things; yet
we only need to quote from the histories of educa-
tion to show their narrowness and incompleteness
The training of the Jesuits was linguistic and rhe-




