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PREFACE

Tricners who have ueed the lower bocks of this Beries
know that their aim is to teach children to write good
English, aa well as to resd correctly. Iz the Primer the
little ones copy, at firat, only two words in seript; then
a ling, making @ complde eentence.  Afterwards two, three,
and four lines are giver, This prepares the children to copy
the Letters found in the First Reader. The Second
Reader goes a step farther, giving litéle atories or conversa-
tions, to be copied by the pupils, or written from dictation
al the discretion of the teacher. All this prepsratory drill
should qualify the children to

Express their own Thoughts

in orderly sentences, aecording to any plan suggested by the
tenchar ; thorefore, the Third Reader provides for copstant
practice in langnage-lesons, and in simple compositions.
If children ara veguired lo Lhinlk, and to express their ideas,
orally or in wriling, they must have materlal for thought.
In this Reader every effort has beer made to interest the
pupils, so that they shall be impelled to read each Lesson
with the requisite spirit and variety of inflection, and be
enabled, at the sume time, o gather material for langnage-
lessoms.  The stories in the first part of the book, set forth
a few simple facts in Natural History, directing chiidren
how to tell whether aan animal belonge to the flesh-eating,
gnawing, or chewing order, Ta further thin practical worlk,
the illustrations have heen carelully prepared, and are
worthy of study in couneclion wilh the subject presented.
¥



4 Preface

Writing Letters.

A pavera but juet criticism of our public school aystem
i, that many children gradvate from our grammar schools
without being able to write a simple note correctiy. The
author had this in mind, in arranging Archie's Lotters: these
are to be copied by the pupils, und then snswered by them,
with due guidance upon the part of the teacher. In order
to give the liitle oned eomething to eay in their answers,
Archie's letters abound in supuestions and questions of &
simple, conversational character. They aleo contain the
rules for punctuation and for the uese of capitala, which
the children have met practically in the Second Reader.
The letters mre without dates, in their copies, the children
may supply the corrent date, or ooy other, according to
the drift of the latter,

In connection with the correspondence with Archie, the
teacher should induce the ehildren to exprees themselves
frequently in writing, Call into play the imagination—that
mighty foree in the training of the voung Have s post-
office in the school. Let the children write Eetters to ona
another ar to their teacher. Let them imagiog that Avchia
goes away again, or that Kate makes & juurpey und describes
what she sses. Try anything—no matter what—ihat will
give the children practice in writing. One may become a
perfect oral speller, and Lave &t hia {ongue's end all the
rules of gremmar, and yet not be alle to write a eimple
note correctly, hecanse he has Leen drilled in telling how
to do a thing, snd not In doing it. * Fractice msakes
perfect ;"—this every one will ncknowledge.

The thanks of the author are due to Mre. Celin Thaxter,
who has kindly permitted the use of several of her poems;
and to J. W. Bradley of Philadelphin, for permission to use
poems from the pen of Marion Douglass.

—————
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SUGGESTIONS TCO TEACHERS.

Oblect-Taaching by Means of Pictures.

The pupils should not rend a Lesson until they have
described its illustretion. In connection with the first Les-
gon, “*The Cat,” a conversation somewhat like the following,
will etimulate observation, and ecetablish a precedent for
futurs reading-lessone. There may be preat variety in the
pupils’ anewers, but the sobatance must be, practically, the
pame. The opering question may ba given to the youngest
pupil.  “Nellie, tell me what you see in the picturef”
“1 gee a little boy and & pgirl" *NKow, Fanny, what do
you seef” "I see & man, Perhaps he iz the little baoy's
popo.” “Ielen, arc thesc porrons in a hounse, or oud of
doors?" “In o housa,” {Hers should follow s description
of the roem.) “Frad, tell me whether they live in the
counlry or in a oly.” (A description of the house and
its surroundings may be given) '{Gertrude, what can you
tell me about the picture?” “The papa has a kitty in hia
arms. He ia looking at her paws.” '“Hal, did you ever
notice a eat’s paw?" Here can be bréught out many facts
regarding the habits of the cat, ita food, ote.; and the pupils
should deseribe the pivtures on pages 11 and 12, The reason
for queationing the youngest children firet, 7 obvious: to
the older onea should be laft the more diffienlt 1ask of dis-
covering and deseribing the minule or less striking featores
of the pietures.

Each reply shonld be a complste sentence, If the pupils
are permittad to use disconnected phrases, in epeaking or
writing, they will, in after years, find it difficult to exprosa
themselves with ease and scouracy, The teacher should
work inte her guestiona the mosl difficult words in the

Lesson; thus: “Did your kitty ever lick your hand?”
T



L Buggestions fo Feachers.

“Wus her tongne rough or smooth? ' “I once saw a eat’s
tongue under o microseope. You do not know what a
microacops ia? I will tell you,” etc., ete. This familiar
talk will help to bring out, on the next day,

A Wide-Awake Reading Lesson,

charaeterized by 2 degree of animation, sand a variety of
inflection that shail pive ample prool of the pupils’ interest
in the subject. The children will enjoy, oo the third day,

An Oral Language Lesson,

Let the pupils copy the worde at the top of the Lessen.
* Maria, can you uee onc of these words in a sentence?"”
Then the teacher muost explain her question by making a
mumbar of easy seniences. Marin may swsy—" My kitty
drinks milk from & asuecer,” or, “A cat has four pawa.”
The pupils may choose any of the words; at the close of
the lesaon, it may be necessary o say, "“Some wards have
not been used, Who can think of a senience containing
any of these words 7"

Thiz ezercise will eoprave on -the children’s minda the
meaning and cerrect epelling of the words, and will prepare
the class for the cxercise of the next day.

A Written Language Lesson.

Let the children again copy the words al the top of the
Lesson, and write eontencea containing these words,

This drill may seem tedions, but it should ba rememberad
that children enjoy what they thoroughly understand; and,
aleo, that one lesson well lemrned, i3 better thon a dozen
lossons superficinlly rend.  Whenever it iz advissble, the
wark of two or more days may be combined, and part of
the class may do written work, while the rest read,

Teachers will ohserve that, if the words at the top of the
Lessona are accented on Lhe fivat syllable, the acoent mark
ie not given,



