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THE
NATIONAL EDUCATIONAL ASSOCTATION.

ITS ORGANIZATION AND FUNCTIONS.

BY HON. WM. T. HARRIS, COMMISBIONER OF EDUCATION, T. 8.

[REsp sErons vis Mesvive of Ton DaragTuEnT or Suremnrennence, AT Pemapzrenns, Pa.,
FxermiET, 1881.]

THIRTY-THREE Fears ago lust August there met in the eity of Philadel-
phis a handful of men to urgenize a National Teachers’ Association. The
movement started in New York and Massachusetta, A ecall had been irsned
and widely cireulated the year before (1856), inviting ** all practical teachers
in the North, the South, the Eest, the Weat, who are willing,”—these are
its significant words,—* who are willing tu unite in o general effort to
promote the general welfure of our country by concentrating the wisdom
und power of numerous minde and by distributing among all the accamn-
lated experiences of all ; who are ready to devote their energies and their
means to advance the dignity, respectability, and unsefulness of their call-
ing.,” A constitution was drafted and adopted, aod officers were eleoted
for the following year. The dircctory of the newly formed Asscciation
voted to meet in Cincinnati in Auguat, 1858. The noteworthy featnre in

- the constitution adopted ia the government of the Association by a board
of directors elected at the annnal meeting. This board was to consist of &
largs number of connsellors, ene from cach Btate, district, or Territory,
together with the president, secretary, treasurer, and twelve vice-presi-
dents. It also became the practice, even from thie early meeting, to ap-
point & large nominating committee,—one member from each Btate repre-
sented in the convention, Inasmuch asit has frequently happened that only
& single delegate was present from a State, the nominating committee has
been obliged to fill out its extensive liat of officers by naming its own mem-
bers. The first president of the Association, as well as seven of the vice-
presidents and two of the couneellors, ten in all, were members of the
nominating cotumitten that reported their pames. While this strikes s at
firat as bad form, or even =3 dangerous to the usefulness of the Associa-
tion, & moment's reflection convinces us thet the danger is imaginary, and
affects the form rather than the substance of the thing. If an emlire
asaembly appoint iteelf on a nominating body, and then names all of jia
members to one office or another, it amonunts to the same 88 a committee
of the whole for the nomination of officers and & distribution of offices
to all.

. In later yeavs, since the Association hus grown to gigantic proportions,
it is true that this large committee has dwindled in comparison to the size



6 THE NATIONAL EDUCATIONAL ASSOCIATION.

of the body it represents. But the fact that the rule requires that all the
States, districts, snd Territories shall be represented on the board of
directors, secures s variety of interests in that board, which prevents the
possibility of elannishness or misrale.

Bhould, bowever, it be deemed desirable to provide even a wider par-
ticipation of the raok and file of the Associstion in the election of its
directory, this could be easily offected by a constitutional provision per-
mitting each State delegation to sclect its member of the nominating
committee, leaving the president to select, n# heretofore, for those States
that degline or peglect to act. Practically, this would be a safeguard
ugainst uny possible influence that might come from partisanship or
political management, but it ia quite difflcult to conceive any circum-
stapces wherein danger is to be apprebended from such source. All will
agree, however, that the highest usefulness of the Association depends on
the complete subordination of the political partisan element.

We may here properly inquire what tho legitimate results are for which
we shonld look to come from this annual gathering of teachers from the
length and breadth of the land. Tho main answer to this is provided for
us in the words of the original call issued in 1856, In the langmage al-
ready qooied, the Associstion should  poncentrate the wisdom and power
of numerons minds, and distribute among all the experiences of all.” This
call wae written by Dr, Daniel B. Hagur, then president of the Massa-
chusetts Teachers’ Association, It was stated at the Philadelphis meeting
in 18567 that there were already in existence twenty-three State Teachers’
Associations, besides larger.and smaller associations nol bounded by State
lines, —such, for example, a8 the American Institute of Imstrueiion in
New England, and the American Association for the Advancemint of
Fducation, which had been formed in Philadelphia, These associationa
had demonstrated the valne of general conferenees in which educational
topics were discussed. The wisdom and power of many minds con-
centrated oo the difficult problems of the profession brought light such
ag none had seen before. The accumulated experience of all was thus
distributed to each. The indiridual teacher, in his uneven development,
strong in some points, and weak in others, found complementury strength
in the experience of his fellow-teachers, strong where be waz weak, und
perhaps weak where he was strong.

The divine prineiple of vicarionsness that prevails in the spiritual world,
rendering it possible for each man, woman, and child to participate profit-
ably in the experience of another human being,—so that the spectacle of
8 deed and ite consequences renders it entirely uunecessary to perform the
deed itaslf in order to get what of good comes from doing it as a life ex-
perience, —thie divine principle of vicuriousness in the life of humsn souls
at once explains for us the trae function of teachers’ nssociations, and also
the function of education itself in its entirety. What, indeed, is all edu-
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eation except the reénforcement of the individual by the experience of
the family, the community, the nation, therace ? Edneation is, therefore,
properly defined as the elevation of the individaal into participution in
the life of the speciea.

While the brute inherita organvically in his muscles and nerves and brain
the experience of his progenitors in each a way that the life of his race
appesars ag instinctive impalse, man, on the other hand, vot only inherits
the results of the life of his uncestry in the form of instincts and aspira-
tions, but he ean by language receive and communiecate the ontocome of
his lite direct, Hence his ability to collect within himself the results of
others’ lives is increased infinitely beyond that narrow line of hereditary
descent ; for he cun, through langnage, avail himeelf of the senge-perception
of others far removed in time and space, making himself thereby u sort of
omnipresence in space and time. Then, too, be can avail himself in like
manner of the thonghts and reflections of his fellow-men, especially the
thoughts and reflections of those most gifted minds that have done most
ti solve the problema of life and explain the anomalies of experience,
More thao this, too, he learns not only through their perceiving and by
their thinking on what they perceive, but he learns by geeing their doing,
and by the story of their doing, what to do himeelf and what to refrain
from doing. Thus, by language, the individual is epabled to live vican.
ously the life of the race, and to live his own Jife vicariously for others.
Whatever one does, goea into the reservoir of human experience as some-
thing of walue ; if it iz & negative deed, bringing with it its pnnishment,
the knowledge of it renders unnecessary the repetition of ita like by others,
It it i & poeitive deed, secnring for it the normal development of the soul,
then it is a precions discovery, and it may be adopted by &ll men as a new
ethical form or moral law.

Thue the very principle of all edncation,—the principle that makes pos-
gible what we value as civilization in contrast to sevage life,—this principle
is appealed to as explaining and justifying the existence of a national edu-
cational association. ‘¢ Coneentrate the wisdom and power of numerous
minds ; distribute to each the accumnulated experience of all.”

Who can say, looking back down the ladder of thirty-three years, that
this beneficent procees of giving and receiving hus not characterized every
gtage of its ascent ? Bpiritual giving, we are taught, is not a giving which
diminishes the supply of the giver. In material giving, there is a transfer
which makes him who gives poorer by the smount of his giff. But he
who impurts his experience to others, poseesses all the more firmly all the
fruits of his own experience. Every teacher who has risen in this National
‘Eduestional Assogiation to exponnd his own obsersations or reflections, or
to give the results of bis experience, has, in the act of doing it, helped
himeeld first of all to see more clearly than before the true lesson of his
lite. In gpiritoal participation, there is no division or loss, Ibp material
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thinge,—in food, olothing, and shelter,—to share is to divide and diminish
the part that goes to each.

But these general principles we may admit, and yet fail to see in the
work of the National Edueational Association snything worthy of being
rlassed under such high rubrics. Let us, therefore, take up in detail,
that all may recognize soms of the phascs of the teacher's work that have
been under discussion at the anunal gatherings.

I find, on looking over the table of contents of the annual volumes of
proceedings, that there have been presented 241 papers on the five parta
of the school system, namely : twenty-eight on the kindergartens, twenty-
#even on primary work, seventy-five on high schools and colleges, fifty-six
on normal schools, forty-five on mannal training and technical schools,

These 241 papers have all related, incidentally, to matters of course of
stndy and methods. But besides these there wera tweniy-one papers
relating especially to the philosophy of methods ; eighty-one to various
branches of the theory of education and psychology ; twenty-nine to the
course of study ; ten to the peculiprities of graded and nngraded schools ;
twenty-five to musical instruction ; tem to natural seiences; forty on
drawing ; and twenty-four to the important enbject of moral and religious
inetruction. These make 240 additional papers on specisl themes of
course of study and methods of discipline and management,—in the aggre-
gate nearly 500 papers on these themes,

Beaides these papers, there are others,—on building, heating, and venti-
lation, three ; national aid to education, fourteen ; edneation for Chinese,
Indians, snd colored people, eight; on snpervision of schools, ten; on
the uses and abuses of text-books, nine ; on examinstions of teachers and
of pupils, eight; on compulsory education, three; foreign educational
eystems, ten ; edueation and erime, two; on the best methods of keeping
statistics, four; on the criticisms urged against our echools, eight; in all,
nesrly a hundréd more papers on important questions,

We all remember with some remaining feelings of dismay the old-
feghioned essaye resd at teschers” gatherings. The following titles will
suggest them : * The Teachers’ Motives *'; * The Teacher and His Work ;
#The Causes of Failure and Suceess in the Work of the Teacher®; “The
Teacher's Ideal.” Very often such titles introduced only goody-goody
reflections on the personal character of the teacher. In the early daye of
the Aseociation such essaye were more frequent. Ome in glad to observe
their growing rarity, not only in the National Educational Association,
bnt alse in State Associstions and in educational magazines,

Of course these 600 papers, relating to various pointe of achool manage-
ment, were only the hall of the intellectnal pabnlam set forth at the
nunual gatherings. It iz safe to say that the impromptn discussions called
forth were at least another half. Where the uodisciplined mind had
flagged and failed to follow the thread of the written discourse, the orul
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discussion brought out vividly the points of the paper, and by vigorous
opposition or defence aroused the powers of the weakling, The vigor-
ong oral debate has here its tremendous advantages over the printed paper
read in the edneational periodicals.

‘We have not mentioned the advantage of perscnal contact of mind with
mind. In these gatherings the young tescher sees those who have grown
old in the service and who have acguired reputation for their work, He
meets his equals and measures their ideals by his own. He learna to see the
details of his profession from many different pointa of view. The impres-
gion derived from the printed page differs from that derived from personal
conversation, Each has ite advantages. The personal impression is more
stimulating and provecative of imitation. The cool etudy of the printed
paper leads to deeper self-activity, Both are useful,—nay, indispensable.

It is obvious that for thia personal lesson upon the teacher our recent
large sssociations are far more valnable than the smasll gatherings of the
early date ; where three hundred met then, now we have three thousand.
The vigitor to the Association now sece ten times the number of eminent
teachers, and rejoices in a tenfold opportunity for profit.

I do not think that I overestimate the value of this feature of the Edu-
cational Asgociation when I call'it one-half. On this basiz [ shall call the
direct aid recsived from the essays and papers read one-fourth ; the direct
gid from the debates and discussions, one-fourth ; the direet aid from
personal conversation with and observation of fellow-members of the con-
vention, eminent persons, and otherwise, this,—and the benefit of observa-
tion on that section of the country into which the Association tukes the
visitor, amounts to ons-half the direct aid that he gets at the Association.

Since 1870 the Association has been in process of forming departmoents
for the further apecialization of work, It has done this partly by abeorb-
ing existing associabions devoted to epecial work, and partly by forming
new departments direct.

It absorbed the normal school and superintendents’ associntions, and in
after years succesgively the departments of (a) bigher instruction, (§)
elementary instruection, (¢) industrial edneation, (#) the National Couneil
of Education, (¢) the kindergarten, { f} of art education, (g) music in-
struction, and (A) secondary instroction ; thus making ten departments in
all. ‘There has been sinece 1884 au educational exposition, which may be
called the eleventh department.

Since these departments provide for the much-needed specialization of
work, end furnish s counterpoise to the mighty ewing of the general
meetings of the Association, their influence is salutary. There is no doubt
that much more can be done in this direction. There shonld be a depart-
ment that unites those interested in the study of child Jife ; another that
mnites the specialists who are st work in the mastery of [oreign systems of
education ; one for students of the Herbartian educational experiments,



