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PREFACE.

B e e

TaE imperative necessity of more reading for schools
than one series of reading-books affords is acknowledged
by all school authorities, teachers, and parents who have
given the subject a thought. Of the many plans, com-
paratively new, to improve education, that of supple-
mentary reading has met with little or no opposition,

The immense waste of time, toil, and money in keeping
the long-suffering little ones for months, and even years,
upon books which they learn by heart in a few weeks, is
too apparent to need further argument.

These lessons are not published {o take the place of a series of
requiar reading texi-books. They lack the presentation of
methods and scientific arrangement, which many excellent
reading-books now published contain. They are recom-
mended for use, either while reading the regular text-book,
or after it has been read.

The lessons have been prepared in response to repeated
demands of teachers under our supervision, for more read-
ing for the children in primary grades. Primary teachers
seem to be of one accord in the statement that ihe greaf
want i3, plenty of very easy reading for pupils during the first
year's work. One, two, three, and even four ordinary first
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readers do not furnish the necessary conditions for the
learning of words thoroughly. These conditions are simply:
sufficient repetitions of words in many different relations
(sentences) to fix them firmly in the mind; and that the
subject-matter shall be as interesting to children as the
repeated combinations of a very few words will permit.
Learning thoroughly, in this way, three or four hundred
worids is & sure foundation for excellent reading.

As has been already intimated, the constant repetition
of a very few words requires extreme simplicity in the
thought expressed. Critics of the First Boox or Sue-
PLEMENTARY REapmve will say: “ How simple!” ¢ How
gilly!™ “How stupid!" and so on to the end of the well-
known chapter. When some genius in story-telling sue-
ceeds in making interesting stories with the few words that
can be well learned during the first year, our humble
efforte in this direction shall immediately cease. But we
are painfully aware that, owing partially if not wholly to the
following reasons, not more than two-thirds of the children,
in most classes which have fallen under our notice, learn
to read well : —

1. Learning to read is learning a vocabulary.

A word is learned when it instantly recalls the idea of
which it is a sign, in whatever relation it may be.

2. A word is learned by repeated acts of association
of the word with the idea it represents, and with other
words recalling other ideas.
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It can be taken for granted then, that a certain number
of repetitions, varying according to the intensity of the
associative act, is necessary to the learning of a word. If
these conditions are not fulfilled, words will be half
learned,— they will be vague and dim mental objects
which must be constantly struggled with, in order to be
used. Henece the great amount of stumbling, blundering,
mechanical word-pronouncing, falsely called reading, in
our schools.

As we have said, one or more first or gecond readers do
not present opportunities enough for repetitions essential
to learning a vocabulary. Before a few words which form
the nucleus of a vocabulary are learned, new words are
constantly added, and the struggle to learn on the part of
most children is a painful operation. Learning a few words
thoroughly should be the aim of the teacher.

“But some children do learn to read well,” urges the
eritic. We admit the fact thankfully. They learn to read
well simply because the conditions above indicated are
complied with. T%e children who learn to read well have plenty
of good reading al home. Give all school-children the same
advantages, and all of them will learn to read well. Our
common schools are for the masses, not the few. Supply
schools with plenty of supplementary reading and the value of
schoolwork will be enhanced a thousand-fold

These lessons are presented to teachers as an attempt
to help them to the necessary conditions for learning to
read. They are advised not to confine by any means the
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reading of their pupils to this and the regular reading-
book. “Get all the good reading you possibly ean.”

To the teachers under our supervision, we are greatly
indebted for their active aid in composing and eriticising
lessons. Mrs. L. L. ForreTT, teacher of the lowest grade
in the Coddington School, has written many of the lessons
in the first hook.

THE AUTHORS.

Bostox, Mass., Sept. 1, 1880,



SUGGESTIONS.

—_—

1. A sharp discrimination should be made between reading as
a purely mental act, and reading aloud,

* a. Reading is getting thought by means of words arranged in
sentences,

b. Reading aloud is the vocal expression of the thought thus
gained.

The first is the valnable mental aet, and to it (getting thought)
the entire concentrated attention of both teacher and class should
be given, during the lesson. Nothing of detail or analysis — as
apelling, punctusation, pronouncing slowly, inflection, or empha-
sis —should stand in the way of the clear comprehension of
the thought.

Reading aloud is the teacher's best means of knowing whether
the thought is properly in the mind of the reader. In order to
have reading aloud perform this very important function, the
following rules must be observed: —

I Pupils should not be required to express a thought (read a
sentence aloud ) nntil the thought is in their minds; that is, until
the sentence i& mentally read.

IL. If the thought is in the mind, it will control expression,
thus making attention to punctuation, mechanical emphasis, and
inflection, not only unnecessary, but a great hindrance to the
proper expression of thought. Capitals and punctuation aid
the eye in taking in the thought, but have nothing whatever to
do with the expression of it.



