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PREFACE

How shall edueation be made efficient?
Undiscriminating eritics have always con-
demned the schools for their failure to pro-
duce a higher type of men and women; but
now the large majority of educators are them-
selves convineed that the traditional processes
of training and instruction are far from rend-
ering efficient educational service. In all direc-
tions men and women, moved by the vimon of
a brighter future on esrth, are siriving to
promote human well-being. Edueation is but
one of the phases of this newer social economy.
It, too, is certainly eapable of being made
more purposeful, more scientifie, less blind in
its methods, less doubtful as to its resnlts.

But educational processes ean be improved
only as particular phases or fields of education
are singled out for consideration and eonstruc-
tive effort. It is probable, for example, that
American primary education, judged by valid
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standards, would be found to be far more
efficient than that designed for young persons
from twelve to fourteon years of age, or that
designed for youths from fourteen to eighteen
years of age. Again, careful analysis might
show that the customary education of the high
school 1s fairly effeefive for that minority who
are qualified to pass to institutions of higher
learning ; while for the large majonty, to
whom it reprezents the final stage of system-
atic cultural education, it may be of little
actual service. The problem is one to be eon-
sidered as it touches particular groups of chil-
dren or particnlar aims to be realized.

In each of the following papers a particular
educationul problem iz isolated for purposes
of analysis and diseussion. In each case the
problem 18 one growing out of contemporary
efforts to render education more effective by
defining purposes or aims in a scientific man-
ner, and to secure methods designed to achieve
these purposes.

There can be but little question that the
most characteristic weakness of American edu-
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cation, as that concerns young persons from
twelve to eighteen years of age, is to be found
in its failure to formulate valid aims. Being
guided by no sufficient aims, it is inevitable
that the educational practice followed shall
waver between the Scylla of custom-made (and
therefore blind) method on the one hand, and
the Charybdis of purely empirical device on
the other.

The following papers, with one exception,
treat of but a few of the fundamental prob-
lems growing out of the unscientific aims of
contemporary education as that 1s designed
for adolescents. What do we mean by culture,
social officiency, or liberal education? What
15 vocational eduoeation, and how 18 it related
to general education? What are some broad
principles of method by which profitable re-
sulta are to be achieved? These questions are
at least implicit in the discussion of each topic
presented.

The papers have been written with a view
to provoking further discussion of the gues-
tions involved. If it be true that in the field
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of general secondary education we have as
yet few aims that are educationally serviceable
or valid, then we must address ourselves to
this field of study before we can either deter-
mine subject-matter or elaborate right method.
An ilustration may serve to make this clear.

1t, for example, we ask the question as to
why girls should, as a condition of graduat-
g from the ordinary high school course, be
required to study algebra, we shall be given
two sorts of replies, each based on certain con-
ceptions of educational aim. The first answer
will be fo the effect that algebra is 2 neces-
sary part of a secondary education, that it is
preseribed for admission to college, ete. But
if 1t “be further asked why the subject is re-
‘quired in secondary education or for admission
to college, we receive the familiar replies that
the study of algebra has peculiar merit as a
means of  traiming the mind,” * giving cul-
ture,” “leading fo a comprehension of the
" “ gerving ag a foundation for voca-
tional efficiency,” ete.

It 15 evident that no school subject can

universe,



