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INAUGURAL ADDRESS.

In complying with the custom which prescribes
that the person whom yon have called by your
suffrages to the honorary presidency of your Uni-
versity should embody in an Addressa few thoughts
on the subjects which most nearly concern a seat
of liberal education; let me begin by saying, that
this usage appears to me highly commendable,
Education, in its larger sense, is one of the most
inexhaustible of all topics. Though there is hardly

any subject on which so much has been written, by
so many of the wisest men, it is as fresh to those
who come to it with a fresh mind, a mind not
hopelessly filled full with other people’s conclusions,
as it was to the first explorers of it: and notwith-
standing the great mass of excellent things which
have been said respecting it, no thoughtful person
finds any lack of things both great and small still
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waiting to be said, or waiting to be developed and
followed out to their conmsequences. Education,
moreover, is one of the subjects which most es-
sentially require to be considered by various minds,
and from a variety of points of view. For, of all
many-sided subjects, it iz the one which has the
greatest number of sides. Not only does it include
whatever we do for ourselves, and whatever is done
for us by others, for the express purpose of bringing
us somewhat nearer to the perfection of our nature;
it does more: in its largest acceptation, it compre-
hends even the indirect effects produced on character
and on the human faculties, by things of which the
direct purposes are quite different; by laws, by
forms of government, by the industrial arts, by
modes of social life; nay even by physical facts not
dependent on human will; by climate, soil, and
local position. "'Whatever helps to shape the human
being; to make the individual what he is, or hinder
" him from being what he is not—-is part of his edu-
cation. And a very bad education it often is; requir-
ing all that can be done by cultivated intelligence
and will, to counteract its tendencies. To take an
obvious instance; the niggardliness of Nature in
some places, by engrossing the whole energies of
the human being in the mere preservation of life,
and her over-bounty in others, affording a sort of
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brutish subsistence on too easy terms, with hardly
any exertion of the human fa.cuities, are both hostile
to the spontaneous growth and development of the
mind ; and it is at those two extremes of the scale
that we find human societies in the state of most
unmitigated savagery. 1 shall confine myself,
however, to education in the narrower sense; the
culture which each generation purposely gives to
those who are to be its successors, in order to
qualify them for at least keeping up, and if possible
for raising, the level of improvement which has been
attained. Nearly all here present are daily occupied
either In receiving or in giving this sort of educa-
tion: and the part of it which most concerns you at
present is that in which you are yourselves engaged
—the stage of education which is the appointed
business of a national University.

" The proper function of an University in national
education is tolerably well understood. At least
there is a folerably general agreement about what an
University is not. It is not & place of professional
education. Universities are not intended to teach the
knowledge required to fit men for some special mode
of gaining their livelihood. Their object is not to
make gkilful lawyers, or physicians, or engineers,
but capable- and cultivated human beings. It is
very right that there should be public facilities for



the study of professions. It is well that there
ghould be Schools of Law, and of Medicine, and it
would be well if there were schools of engineering,
and the industrial arts. The countries which have
such institntions are greatly the better for them;
and there is something to be said for having them
in the same localities, and under the same general
superintendence, as the establishments devoted to
education properly so called. But these things are
no part of what every generation owes to the next,
as that on which its civilization and worth will
principally depend. They are needed only by a
comparatively few, who are under the strongest
private inducements to acquire them by their
own efforts; and even those few do mot require
them until after their education, in the ordinary
gense, has been completed. Whether those whose
gpeciality they are, will learn them as a
branch of intelligence or as a mere trade, and
whether, having learnt them, they will make a wise
and conscientious use of them or the reverse,
depends less on the manner in which they are
taught their profession, than upon what sort of
minds they bring to it—what kind of intelligence,
and of conscience, the general system of education
has developed in them. Men are men before they
are lawyers, or physicians, or merchants, or manu-
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facturers ; and if you make them capable and sensible
men, they will make themselves capable and sensible
lawyersor physicians. What professional men should
carry away with them from an University, is not
professional knowledge, but that which should direct
the use of their professional knowledge, and bring the
light of general culture to illuminate the technicali-
ties of aspecial pursuit. Men may be competent
lawyers without general education, but it depends on
general education to make them philosophic lawyers
—whe demand, and are capable of apprehending,
principles, instead of merely cramming their memory
with details. And so of all other useful pursuits,
mechanical included. Education makes a man a
more intelligent shoemaker, if that be his occupation,
but not by teaching him how to make shoes; it
does so by the mental exercise it gives, and the
habits it impresses.

This, then, is what a mathematician would ecall
the higher limit of University education: its pro-
vince ends where éducation, ceasing to be general,
branches off into departments adapted to the indi-
vidual’s destination in life. The lower limit is
more difficultto define. An University is not con-
cerned with elementary instruction: the pupil is
supposed to have acquired that before coming here.
But where does elementary instruction end, and the



