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INTRODUCTION.

Tuts Primer and Keader in desipned to serve as the sole
text-book in reading required by a pupil. "When he has mas-
tered it ha is resdy to make the acquaintance of the world's
literature in the English tongue.

The methods which prevail in our primary schools for
familiarizing beginners with their letters, with the forma of
words and with the structure of sentences, suppose not hooks
bat the blackboard, the slate, pencil and paper. It is in the
oral eommunication of teacher with pupil by these means
that the first steps are taken, and while this process is go-
ing on the book is in the hends of the tescher only and is
used by her chiefly a8 a source of suggestion. When the
child thus has become sble to combine letters into worde
and words into simple semtences, to read at sight these
words and sentences s written or prited for him, and to
express his idess in fit language, he may, alone or in a class,
begin the plessant task of rending & book, and this Primer
and Eeader in planned so as to make the task a natoral and
progressive one. :

There ara two prineiples which the compilers of this book

1 Thers are sevaral manoals designad to aid the teacher in this pre-
limivary instroction: The Rinerwde Munwal for Tecchers, prepared
by L Freeman Hall, who has inspived sod informed wouch of this
book aleo, will be found eepacially serviceabls by those who use this
Primer and Reader. A further aid ia offered by The Riversids In-
wruction Frame, whieh is equipped with twenty largs ontlion pletures,
twenty-five pictures of ohjects, and between ooe hundred and two hun-
drad words and sentencea in seript and in peint. For fullee notfee son
advertising pagroa ot the ond of this book.
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have kept steadily in mind while preparing it, and they hold
them to be fundamentel in any wellconsidered system of
teaching children to read., ‘The firat relates to the process
of the child's mind and may thus be formmlated : —

The child must think intelligently bafore he con read
entelligibly,

One of the most commeon difficulties to be overcoms hy
the teacher is that which arises from a parrot-like repetition
by the child of what it hae been told, and by far the most
important result to be attained is the habit of thinking ac-
curately and clearly before answering a question or reading
a sentence. This habit of thivking accurately and clearly
is cultivated by the methods which now prevail in the pre-
liminary work opon the blackboard and slate. It should
eontinue to be cultivated when o book is placed in the hands
of the child.

The second lessen in this book illusirates one methed by
which the compilers have aimed to inculeate this habit, and
the method employed is repeated with variations as long as
it can well be pursaed. The pupil ia set at work resding
to himeelf, a task which at once taxes his power of under
standing more than the mere promnnciation of the words
aloud. He canoot go through the sentence mechanically
and repeat it by rote, for he is obliged o translate the
thought of the sentence into sction. If he resds to himself,
I go to the door, the words cease to be & mere succession of
sounds, for he soita the action to the word and shows that
he resde both intelligently and attentively by going to the
door.

Thir exercise of Silent Resding is continued at intervals
which grow somewhat lees frequent as the exercise becomes
familiar and loses some of ita force, but the principla in-
valved in it is applied by cther means. Thus the old-fash-
ioned rebus in used in Leason 4 and elsewhere. A picture
is intelligible to a child before a word is, and in writing
out the word which stards for the picture he is following the

N
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logieal order of proceeding from the known to the less
known. Again, in Lesson 58 the exercise calls for a trans-
Iation of the picture into a sentence, and here the child has
to think, not only what the picture says but how he shall
tell this story in his own languege. The pictares ! through-
out the book lend themeelyes to the sume constant aim of
teaching the child to think intelligently and then to express
himeeli intelligitly. They are purposely made in outline
to secure great simplicity and clearness, for they are de-
signed to be direct sids in tenching and not decorstions of
the text

Sugpestions for earrying this process of thinking still
farther lie in many of the lessons, as, for example, thoss
which require latters or words to be subatituted for dashes,
Now and then, also, the exerciza hecomes a chearful game
which may be shared by teacher and pupil, not as a mere
recreation, but as a bright methed of making progress in
the art of thinking clearly and expreming accurately. Such
are, Lesson 81, What is my Thonght like? EFesson 105, A
Rhyming Game; and Lesson 66, The Game of Making
Words, which may be used te very great advantage through
the entire codrse of & child’s trainiog in the use of words.
Lessons 85 and 86, also, which give exercises in the etudy
of ecolor, and Lesson 122, The Clock Lesson, belong to this
same order of exercises which vary the formal tasks by those
which are more animated but no less directly serviceable,

As the art of reading properly includes good enunciation
and proper emphaus, so the same principle of previoos
thought on the part of the child should be applied on this
gide of its training. Lesson 35 illustrates the method by
which the secnding of words maybe made an exercise in
rapid and exact thinking. Lessons 21, 57, and 5% show

1 If the teacher in provided with The Riverside Instruction Frams
aho will be sble to show thess pietures on a larger and clearsr scale,
for the lustrations fn the book are for the most part rednced sopies

of those larger drawings.
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how emphasis may be taught, not mechanically or by devices
of aceent, but by means of natural questions which tax the
child’s ingenuity in framing answers to illostrate the verions
points of emphasis. It may be added that the practice les-
sons eontained in the book are intended to be supgestive
rather than exhaustive ; to serve as models to the teacher,
whao will nse her judgment in lingering over the successive
Baps.

It will b obeerved thet in & large number of these exer-
cises a deliberate use has been made of devices to interest
the child, and a eonstant appes] iz made to hie natural curi-
osity. The truth iz, more than half the battle is won when
the child's interest is aroused, and formal difieulties disap-
pear almesl marvelonsly before the quick movement of the
mind when its attention is coneentrated by suriosity and a
Lively bunt for the end in view. The pupil, keenly alive to
the matter in a stovy, his whels heart enlisted in it, will not
need mueh formal instraction in smphasis, and words which
by themselves might he stumbled over will often be taken
easily when they lie in the direct conrse of an attractive
narrative. And this leads to the second principle which the
compilers of this book have kept in mind while preparing
it, namely ; —

The end of learning fo read is fo read gread books.

The first steps taken by ihe child in the use of languaga
are through colloguial forms. He learns to talk before he
learns to read, and the work done by the teacher, before she
places & book in hiz hands, is to accustom him to identify
the words he knows how to use with the symbels of thoss
worde on the blackboard and the slate. She seeks for fami-
liar objects and expressions and tries thas to vary and en-
large his working voesbulary. When the printed page is
placed befors him this ame process in continned for o brief
space until the ehild has been aceustomed to the new me-
dium. The treneition from blackboard to book shonld be
80 easy thet the child is not made aware of any motable

change.



INTRODUCTION, T

The vocabolary of a child as drawn from common ver-
macolar use is very limited, though its extent is, of course,
largely affected by the speech which he is wont to hear st
home. Yot even under the most favoring conditions the
form of language to which the child is sccustomed is eollo-
quisl, not literary, It in true he may have bad books resd
to him, and this i & very impertant part of a child’s educa-
tion; but for the most part until he goss to school these
books are purposely couched in almost colloguial terms.

Now if the child is reslly to be educated, he in to pess
over in his reading from a colloquial to & sustained literary
form. Words and senmtences which would not oecur in the
commonest speech will present themselves to his mind, and
he will be ealled npon to use all his powars of reasoning
and imagination. These powers in their simple normal ae-
tivity the compilers of this hook have sought to stimulate in
tha manner already pointed out, but they have been led to
ask themselves the question: How esrly may the young
reader be set upon the aequaintance with forms of speech
which are not colloguial but literary, and how may the pas-
sage from one to the other be most readily and natorally
offectad ¢

The anawer to the former half of this question they eon-
ceive to be: Just s eerly s the literary form by ite simpli-
eity and intelligibility can appeal to the mind and awakenan
interest; to the latter half the answer may be found in the
practical scheme of thia book.

The attempt has heen mads in this Primer and Reader
to gelect from existing literature of the classic order such
examples &g come within the range of the mind at the age
when the boolt would naturally be nsed. The very oarliest
are taken, m verse from that storehonse, Mother Goose's
Melodies, in prose from the nneoanted collection of pepolar
sayings and proverbs. Later, recourse has been had to Ten-
nywn, Blake, Wordaworth, Stavenson, and others in verse,
to versions of fables and world-renowned stories in prose.
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Now and then the core of some grest story of clessic origin
has been given in asimpler form, becanse the thought of the
story was simple though the original form was beyond the
comprehension of the child,

The design of the book is to give these examples of claesic
urt as frequently aa poszible, but to lead up to each by ex:
ercises which familinrize the child with the words and even
the sentence forms to be osed, g0 that when he reaches the
bit of Literature it will offer no special difficulties to him.
Thue it is not wotil Lesson 41 is reached that a familiar
rhyme is given, though commonplaca rhyme haa been al-
ready met before him. The next piece of literatore is at
Lesson 56, and the third at Leseon 66. After that, litera-
ture ocours mors frequently until, in the last third of the
book, it becomes the rule and exereises are the exception.
These exercises, to be mare, pometimes take the form of little
stories and rthymes, but the child is not likely to mistake
these for literature.

In agreement with fhe purpese of this book, the name
Leason disappears when the pupil at last reaches & gronp of
picces in verse and prose unattended by any drill exervises.
The score of pages thus set before bhim represents the gosl
toward which he ia moving in all his sindy of resding.

 From this it will be seen that the compilers aim to make
the reading of real literature as nearly as possible synehro-
nous with the child’s power to read at all. They believe that
there need be no break in the continuity of such reading ;
that though at the outset drill is vequirved in the elements of
rending, this is introductory to more elaborate forms of the
pame kind of drill which must be continned throughout a
student’s course. When he is reading Chaucer, he is study-
ing forms of early English; when he is reading Mother
Goose, he shonld also be stodying forms of another kind of
early English ; but from Mather Goose to Chaucer he should
know mo interruption, so far as school work goes, in the
rending of great litexature. Thers is vo point slong the line



