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PUBLISHERS' NOTE.

—

Proeabry no books in our schools represent, on the whole, more
affort and enterprize on the part of publisher and author alike,
than the school reading books, They have constantly received
contributions from our ablest and most thonghtful educators, and
to their publication hawe been piven the best endeavors of cur
most suceessful schoolbook makers — facta which abundantly
attest the importance of the subject and the intereet taken in it by
the educational public.

That there have yet remained possibilities for improvement in
this department of school work cannot be deubted by any who
have followed the discussions of the subject among educators and
in the press. Our best teachers have not besn sabisfied with
the readers of stereotyped pattern, and have over and again ex-
pressed a desire for something different and bettar. All this has
revealed and emphasized the necessity for improvement, not alons
in the manner of presentation, but also in the ssbject-matter
presented.

It is confidently claimed that the Normal Course in Reading
fully answera this demand for improvement. Iis literature is of
the choicest. Its subject-matier is drawn from topies which
atiract and engage all children, appealing at once to their intelli-
genoa and interest, and givieg them something to read about and
think about. Its order of presentation and treatment is based on
true pedagogical priociples. Its plan and scopa are natural, com-
prehengive, and in full accord with the most advaneed school
work of to-day.

A more definite and detailed exposition of the plan, scope, and
subject-mattar of each book in the series will be found in the
“Buggestions to Teachers,” prepared by the authors.

The publishers confidently commend the Series to all progres-
sive aducators, and anticipate for it larpe faver at the hands of
those who appreciate the best schoolroom work.
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SUGGESTIONS TO TEACHERS.

e c—

Durine the early part of the child’s course in reading, the abil-
ity to read understandingly and well will proceed most naturally
from the habit of talking well. During the latter part of his
course in reading, he will talk interestingly and well, proportion-
ately with his ability to read understandingly and well.

The child will learn to read well most easily, and therefore most
rapidly, by first learning to talk well,

The child will take plesaure in learning fo read if he has an
interest in the subjects about which he is to read. The greater his
interest in a subject, the greater will be his delight in reading
about it.

It is not good educational policy to simplify reading matter to
the child's standard of entrained expression. It is better edoea-
tional work to raise the child's standard of expression to the plane
of good English construction.

Thig can be done only by training him to telk well. Talking
well involves much more than talking with grammatical accuracy.
It involves structurs of composition, — the sequential arrangement
of thought and the use of the idiom that properly and elegantly
represents such arrangement. To learn to talk well the child must
learn to see groups of associate thought as entiveties. He must
also see the relations of the parts of sach groups or unite, if they
are descriptions, respecting pesition, size, color, form, ete.; or, as
in & group of events, respecting time or relative importance of
the events conatituting the unit.

My children use as good English in common conversation about
their studiea [the recitations consisted of conversations about topics
of which the lessons treated] as is found in the texts that are
placed in thelr hands," said a most succeseful teacher of reading.
This teacher declared it to be most fascinating work to teach
children to read.
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SUGGESTIONS TO TEACHERS. b

_The eubjects about which the child should learn, and be led to
talk, are those concerning which he will be afterward called on
to read.

Moat of the words nsed in this book are in the vocabularies of
the children who will read it. The children know the meanings
of most of the words well enough to use them for the expression
of what they want to say; bat they do not know the use of many of
the idioms used. The use of these must be tanght them by con-
versation. Let the teacher remember, however, that the chil-
dren must be made to do the talking, and when talking must be
led to use the proper idiom, After the desired use of the idiom
has been secured it may be written on the board, that the child
may learn ita form before he meats with it in the text
~ The children should be made ready to read the lessons of this
book by work adapted to the lessons respectively, Definiteness of
purpese should charncterize every preparation. There should be
variety of methods in the work of preparation. The good teacher
will give as much variety to this work as is found in the topies on
which the lessons treat, increased by the variety found in the forms
of their settings.

The children may be prepared for most of the lessons by pro-
perly conduected conversation, —the children doing most of the
talking.

The children are to be prepared to read a deseription by first
being made able to deseribe that of which the lesson treats. As
the talking lerson proceeds let the difficult words, new phrazes, and
involved santences be writtan on the board, to be read by the chil-
dren. Al of this work should be sequential in its order, accurate
in the expression of exact thought, correet in its grammatical con-
struction; and, whila showing variety in arrangement and expres-
sion, should involve the use of the difficult new words and [dioms
of the text.

For the lessons in narration let the teacher relate a story, using
the utmost care both with the struoture of the thought and with the
construction of the sentences. Then let the children reproduce
the story, being guided to the same care in securing the sequential
arrangement of thonght and the purity of Jangoage. As the repro-
ductiona develop, et them appear on the board to be read by the
children.
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& SUGGESTIONS TO TEACHERS.

For aome lessons the childven will require a preparation that will
give them information. Sueh preparations will require the use of
appliances. The children should be led to formulate this informa-
tion in good language, arranged in sequential order. Such repro-
ductions should involve the use of the idioms and new words found
in the fext to be read.

For the reading of some lessons, especial preparation in expres-
gion will be required. Mee pages 43, 81, 140, and others. Nothing
but natoral talking, the expression of the same or kindred feelings
as those represented by the text will fit childven to read these les-
pong properly. Cawse the children to feel the proper emotion, then
let them tall, after which let them read,

It is msgumed that the ehildren will early learn the values of the
consonants of the language. This iz ome of the early steps in
learning to read,

With tha acquired ahility to give the correct sounds of those
eonsenants and combinations of consmants whose values are con-
stant, the child, after the intelligent preparation sugpeated by the
foregoing, will be able profitably to study a lesson as seat work.
Such study will be both valuable and interesting to him. Such
study should involve the writing of all uew words and idioms.
The work done by the teacher on the board may be laft there for
reference while the children are studying their lesson. Tt i im-
portant that the children should learn how to study a reading
lesson, should learn how to read for themselves.
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