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PREFACE.

Taar e Present dvsten of Ciasdisel Indtvuctlon s
radically bid, ‘ho “ftie, it i presamitd, in ‘this age of
ieeligence, 'Will dény. The Gratimsr &nd Dictionary
#itethod -of the 51 schoul Hab so femg Been' demcunded sy
« jrrational in principls, and ipefficient in operefion,”
whiit 1o iultigly Proots woh12 be'a meie “Heating ¥ the
Hir." Whe gest ‘Zaddirshim Nbw ‘socnis to be the
itrolduction gifd altoption of svme systern which sy
bs ‘thic mesns of gbeiating that disgust so wvhiversally
eiperieneell by those ho dre 'tontpelied to the drudgéry
of Jearning lmnjmagen as they are ‘at present tanght, and
F ‘asibitsivg their aequircment.  Orthodox teachers
hiive lng been, and wiill are crying cut Kevesy ! against
lie advocates of this intellectnal emancipation; and
strdnnously oppose eny thing like innevation upon what
they term the ¥hallowed irstitations of our ‘Ancestors.”
But if the great body of the people conld omee be
Piojiressed with a sense of tHe ‘gross abistrdity to which
children are consigned dofing thelr progréss through the
English schools :—if they contd dnce be convinced that
ot onle hidf of tiat e is tiecessary for the attaintasst,
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of Latin and Greek, which is usoally devoted to them
in those “hallowed institutions” so loudly insisted om
by the enemies of scholastic reform:—if they could be
induced to believe, that, owing to the tyrannous and
vexatious modes of toition, two-thirds of the sindents
who devote a whole achool-life to those two lnnguages,
never reap any practical benefit from them :—surely
they would be no longer silent on w subject of such
paramount importguee :—invportance not only as regarde
the languages themselves, but as regards the joss of
other knowledge, which must necessarily follow from
mich an unreasonable portion being devoted to what
might, on & more rational plan, he ohtained s0 much
800LET. : ;
But prejudice presents & stmbbern barrier to scholastic
reform, The “ still small voice” of renson has hitherto
been drowned by the noisy sophistry of thoas whoss
interest it is to oppose any chauge in schools, which
would expose the * nakedness of fho land,” or interfere
with their worldly esse; and thus a tyrennous bond-
age is entailed upon generation after gencraticn, which
iz a disgrace and a curseé to o civilized country. But we
trust the time is fast approaching when the abominations
of those *time-hallowed institutions™ will be brought
to light, and that oll prejudiees in faveur of anciemt
usage will vanish.— Those prejudices are natumlly
retained by all who have been educated at schocls of
early foundation ; but they must give way with the
progress of intelligence, as o very little investigution will
prove that the conscerated pystem of Grammar and
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Dictionary s “refetable to & mich Jd: redpectable
origin that primitive enactment, and would shew thist
from ita firet stages of corruption, to (ts present deplo-
mble consummation, its validity has been not onmly
guestioned, but demied by the highest authorities in
literature snd science which thin country can boast. It
ought to be more generally known, thiat Locke, Milton,
Asbham, and many other enlightened scholers, long
gince protesied against the tyraonoas misde of edncatdon
prevailing in their times. Each and all perceived the
unregsonable difficultivs by which an acuaintance with
the learned languages wae delayed : we might almost
say debarred ; and all proposel o abridge the labomr
ol the stadent, by affording more effectual amistance in
vlementary ledrning.

Whet then was the great principle of change which
they recommended 7 Literyl interlineary dromslglions.
As to the views of these eminent men, on minor points,
thongh they were takem at different periods, and there-
fore might scarcely be eapected to embrace the same
ohjeets,—nevertheless, they generally coincide, and may
slways be easily reconciled. But with regard to the
efficacy of lileral inlerlinesry traselations, they are
oll agreed; and this iz the principle which we take
ms the busis of the system of imstruction which wh
tecommend ox the emsiest, shorbest, end sorest gride
to the ctitical attainment of all languages. Thid, we
are aware, is contested ground, but we have experibmes
on our side, which is worth al] the theoreticel speculations

that the enemies of scholastic reform can adduce sgainst
Al
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us: god we bave sbundant defe for assertiog, that for
the attainment of eny languzge not one half the tine
is pecessary, which is now generally devoted to it
Formerly, bays were taught by the oral inlerpretaltion
of the master ; but when Gramears and Dictionaries
were introduced, the snas was thrown upon the shoulders
of the papil, and te this day he ie compelled to learn, by
hia own solitary application, what his master ia paid
for teaching him. Orel imséruction, on thie plun, ia
absolutely neceseary, but without fHieral interlinsary
trenslefions it would lose half ite effeet. * It 1w quite
impossible,” says a writer on this subject,* * that the
oral jostrection of the master toa nmmerous class of
pupils should be equally adupted to the faculties of
all. One boy may require the lesson to be construed
to him twice a3 often as ansther of quicker apprehension ;
and conseqaently, any given number of repetitions mgst
either be insuthcivot for one part of the class, or more
than sufficient for enother. There mmngt be ¢ither s
loss of learning or o loss of time. Whereas, when the
English interpretation ia printed, end allowed to be
studied by every member of the class, each may bestow
just so much time as is necessary for a perfect nnder-
standing of the lesson. Besides, the book i always in
good homour with its reader, amd is never tived of
BUSWering enquiries, or correcting errors : so thet it is
sccommodated to the tempers o8 well as the capacities
of all -—neither disgusting the quick scholar by tedious

* Bee * Easay on Locke’s System of Clasical Instructon.”
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repetition, nor discouraging the more backward by
impatient reftonatrance. Not that it tends to induce
negligence on the part of the learner: on the contrary,
the greater the facility of learning cerrectly, the greater
should be the mccuracy required by the master at the
time of exsmination, Neither does it precluode any
exertion cn the pert of the master himself, which he
may be desirous to bestow from his own resources, A
competent teacher will always fnd suflicient occason
for his observatious, according to the different capacities
and dispositions of boys, which come with far moze
effect, when the lesson is in some degree familiar to il :
and he will gaip a vast ‘deal of time for the commumi-
cation of useful knowledge, by being thus relieved from
the mechanical drudgery of working wpom ench boy's
metnory, A purely literw) trapslation mey salely be
put into a boy's hands without a pood master; and 2
good master will still {ind proper place for  searching
questions.” when the tme for ita apalysia arrives.”

The grand argument of car opponents, that *the
more difficult yon make the attainment of any language,
the more deeply it will be impressed on the memory,”
is Jogically absurd ; else why not make it lon limes more
difficult than it ia already 7 Exerhon, we own, is
absolutely necessary on the pupil's part, as no valuable
information can be gained without, But we bave oo
scruple in asserting, that *the turning over of the
leaves of a dictionary i3 not the specivs of exertion
which will help & boy to0 temember his lesson. Buch
an excrcise ~am only impress upon his memory the



trouble e has teken to learn it The tedious isbour of
e search engromes hi whole adenton,*and the boy,
when called for exmmination, very oftem vecollects
nothing more than the simple fact, thai he did ook out
the word,”

“ Contrasting this roethod with that of Ieiferlineery
Tramslndion, we fimd, on the contrary, that the time
bestowed oo companing the original taxt, word by word,
with & good Literal version, is entively devoted to the
sequiresuent of the [enguage. No tedions process of
mechanical labour diverts the attention from the resl
object of iptelleotual pursuit: Do j4 a4 wingle idea
presented to the mind, which is izrel¢vant to the purpose
nf mental sognizition. It is an acknowledged fact, that
mremory i chiefty aided by the associction of Meos, and
the more exclusive or defirfita the real or fancied relation
between those idess, the deeper and clearer will be the
vomsequent imprassion, It i purely then less likely that
o boy will remember the meening of & werd sought in
& dictionary, whore his jodgmevt i divided between
twenty different interpretations, than when the precise
meaning of the word iy expreasly defined i & translation,
sl nothing else imposed on his attention. We might
also mention the numerous ertificial helps to memory
affirded by this plen, which are of more importance to
swly accaracy, than is generally acknowledged;” but
our space admonishes o8 to be brief, and we must coms
¢lade by & hasty reference to the use of this little work.

Before entering om its stody, the pupil must lsare i
declensions ; moze of Grammar, in this stage, is quite



