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EDITOR’S PREFACE.

AccorpiNGg to our olassification of eduncational
books in this series; the present work falls in the first
division, under the History of Education.

Therse are no two naticns on exactly the same road,
politically or educationally. Hence it is important
for the director of schools to clearly understand ita
national point of view before he attempts to pass judg-
ment on the filness of a school system or proposes to
transplant it fo his own country.

England stands in the world-history for the origi-
nator of the political systern of local self-government
1t i & historic growth, and not a theoretical invention
hatched in the minds of statesmen or pelitical philoso-
phers. Each of the constitwent peoples in the com-
bination—Celt, Boman, Angle, Baxon, Dane, and Nor-
man—waa 80 stubborn as to be invineible within some
last citadel of its own; and the struggle for dominion
had to end in & compromise. In & compromise two
wills are united and victorious; each respeats the other
and adopts it as its own to a certain extent. In an
sheolute conquest only ome will remaing dominant,
while one is destroyed. p

Out of a manifold compromise arose the British
Constitution, each element of the population having
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vi ENGLISH EDUCATION.

a ephere of self-government within which it was left
abeolute.

This fact explaine the enrvival of the caste system
in Eogland in a form different' from that found
on the Continent of Europe. In England caste is a
means of personal freedom ; on the Continent it is &
meane of oppression. The walls of caste in England
are the terms of mutual compromise in which the
parties struggling for dominance have finally agreed to
recognize one another’s invincible might. In France,
Italy, Germany, and Anstria the lines of caste, except
where municipal corporations have secured recogni-
tion by military resistance to arbitrary power, are linea
not of acknowledged might but of grace conceded by
the higher power to the vassal.

Hence we sea on the Continent a degree of centrali-
zation not possible in England or in English colonies.
The local governments in France and Germany hold
their powers not by some ancient constitotion of the
realm, but by the concession of the central power aa it
" now exists. )
_ Witness the central contrel of the educational
systems of France, Belginm, Germany, Austria, Italy,
and Spain! And in what contrast to these stands the
English sysiem ! '

In England not only do all the people possess
original rights and powers, but every institution, every
piece of property, every franchise, and every existing
custom, good or bad, are permitted and expected fo
claim their privileges and resist aggression. This re-
gistance may appear, first, in the securing of representa-
tion in the national Parliament; or, secondly, in the
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employment of sll the skill of the legal profession to
secure favor in the conrts that gnide the administra-
tion of the laws; or, thirdly, in securing the appoint-
ment of executive officers who will 80 administer the
law as to protect the interest in question.

In studying the English Government one must re-
member that every existing elément, whether it be
persons or property or privilege, never st any time
loses its right of self-protection, whether befora legis-
lation or after legislation, before the judicial decision
or after it. Everything has righis which all others
are bound to respect

This is the deep sigpificance of local self-povern-
ment in the mother country where it originated.

In Rome, where the principle of contract snd the
rights of private property and persen were formulated
into the code of civil freedom, the law is regarded as
substantial, and whatever opposea it as of no walidity.
Hence ceniralization can ooexist with perfect civil
freedom in the several countries that imherit from
BRome. But the English principle is an advance over
the Roman in the evolution of the idea of the state.

The true ideal of & state demands that the central
government shall so act on the individusl citizen sa to
continually -develop in him the power of self-direc-
tion. In England there is a constant pull of the
whole state npon each citizen and each local interest,
thus challenging itsa strength. On the other hand,
each local interest and each individual pulls constantly
on the government to gain its own enda. The Roman
system rather tends to encourage cessation of individ.
ual effort. Munch possible development of individual-
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ity rusta nnused. There i no other government so
stimulative of development in the individual as the
English.

In the light of this political tendency we must
mbm’pmt the facts of English education. Wishing to
increase the efficiency of schools and secure the attend-
ance of all classes of children, the Government doea
not set up & new system over against the school system
already in existence, but strivea rather to render more
efficient the schools already existing, by granting them
subgidies and by insisting on inspection. To pay for
resnlts meana to encourage the production of the re-
gults asked for.

Meanwhile, if there are places without schools, these
shall establish them. If the Church and individual or
corporate enterprise haa failed to provide, then thers
must be board schools established. In this case the
power of the whole compels the local power to go with
it. But it does not in this override the local power by
the national arm, for it is the local power that must
establish and govern the school.

The echool boards, with city systemas of schools very
mmuch like those in America, provide for about thirty-
eight per cent of the entire enrollment. The national
Church aystem is very strong. Altogether, the private
and parochial schools get over sixty per cent of the
elementary pupils, while with ns in Ameriea they get
less than ten per cent.

That the board schools sre. destined to sbsorb a
large portion of the private and parochial pupils is
quite evident. It is a struggle for eurvival of the fit-
test, and the municipality representing the corporate
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strength of the community will be sble to excel indi-
viduals and Church organisations and private corpora-
tions in important particulars. The best endowed
schools will remain. There will, in fact, be a sort of
citadel of private and Church effort in education
where the public-achool system will not penetrate. .

In the United States we may say that ten per cent
of the schools are private and parochial, and that it is
better to have something like this proportion for the
sake of competition. It makes the publio schools bet-
ter to have & rival.

In Chapter V the sauthor discosses the grest en-
dowed schools which in England monopolize the
title * public schools.” Those schools—Eton, Eughy,
Harrow, Winchestar, eto.—deserve the moet careful]
etudy on the part of American high-school teschers,
both becsnse of excellent features that can be copied,
as well aa becanse of features which can not be copied
successfully outside of England. Their success in de-
veloping character and in securing physical develop-
ment may well stimulate us to adopt some of the
means which they have invented. But in other
respects they are the central hold for the education of
the caste to which the nobility belongs. Btodied as
the conservatory of the highar caste of English society,
they, on the one hsnd, sxcite our admirstion st the
completeness of their equipment for this purpose ; but,
on the other hand, we see the reasons why any imita-
tions of them in British colonies must prove fail-
ures, becanse of the lack of an hereditary aristocracy.
What is gennine nobility in England becomes anob-
bery here. The young lord educated at & pub-



