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EXPLANATION.

I
FEYCHOLOGY QF READING

HONICS, or the enunciatian. separately, of the sounds

of which svllables are composed, may be used to enhance
the quick recc:—gn[iinn of the printed word. The distinct enun-
ciation of separate sounds also strengthens pronunciation by
making enunciation clearer and strongrer. The uze of phonics,
however, as the meir means of teaching children to read
is open Lo many and serious’ criticisme. It is granted that
children may be trained to pronounce words very readily by.
the continuous use of phonics, and that startling results may
be easily accomnplished in this direction, but prenwnciation is
net peadivg,  Indeed, children trained to feel that pronuncia-
tion iz the end and aim of reading, wili withdraw their
minds from the thought, rather than put atiention upan it,
Their mental energy wikl be concentrated upon the mastery
of pronunciation, Hvery teacher in secondary schools who
hat sct himself the task of teaching his pupils to swudy.
has had one experience —that it is exceedingly difficult
for pupils in high and normal schools to master the thought
that words present.  On the other hand, it is comparatively
easy to train pupils to image words and recite them volubly.
As a rule, pupils with the weakest intellects image words
readily; they are not tronbicd by the thouglt.
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The plain reason why students in normal and high
schools do not, and even cannot, study text with fair re-
sults, is that they have neither been taught to read nor
to study. Their minds have been put upon the forms
of words and they have painfully mastered them. The
most effective means of fastening attention upon words
is by the use of the a-b-¢ device, The phonic device
is a far more natural way of mastering word forms, as the
names of the letters are entirely foreign to the pronuncia-
tion of words: indeed, they have nothing whatever to do
with pronunciation.

Every child before he enters schocol images, analyzes,
judges, infers, and generalizes with great ease and rapid-
ity. The value of the reasoning depends utterly upon the
value of the image of which judgment is the outcome.
Makiog the ability te prancunce words the end and aim
of reading abscrbs mental action in word images, which
soon becomes an over-powering habit, so that when hard,
continuous study of text is demanded, the pupils have ab-
solutely no power of educative thinking; the words stand
between them and the thought, instead of being the potent
means of help. It is a fact, that a small per cent of pupils
taught by the a-b-c methed, or by the phonic methad,
owing to their innate energy and their desire to think,
will learn to read and study fairly well in spite of the
unnatural obstructions, whilcl the mass of children never
learn to study,

It is quite possible to teach all nermal children to read
welland to study well, from beginning to end; their study may
always be genuine thinking. When a pupil fancies that he is
reading because he knows how to pronounce the words, his
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mind is in a very dangerous condition. The habit of close
“thinking when one reads should be early formed and strongly
impressed upon every pupil. The valye of reading to little
children is vastiy over-estimated. Parents and teachers
fancy that the child is not learning anvthing unless he is
learning to read. With a great multitude, reading is not a
means of education;— it is, on the other hand, very often. a
means for the dissipation of energy. With many, it iz a
means of mind-pollution and soul-degradation. The value
of reading depends first vpon the value of the thought
which words recall, and, second. upon the ciearness and
distinctness with which the thought is comprehended. With
many, reading is like a perfunctory nse of the senses.
Millions hear and see the universe filled with educative ob-
jects, but their images thus pgained are fleeting and pnedu-
cative. Itis, then, of vast importance that every teacher
shouold fully comprehend the psvehology of reading. :

Reading &5 immaging by means of the action upow conseioms-
ness of weitten ov privfed wovds, ANl reading in school shouid
be educative ithaging.  Fhe function of ¢ ward &5 fo dring an
image ERlp CONSCIOUSWESS OF fu GRSIS? fn Gwinging an tmage info
conscionsuess,  The function of a sentence is to hring an
image into consciousness, or to unite two or more images.
Reading is a means of continucus imaging, The study of
#oxd is the concentration and expansion of images. That is,
the only difference between reading and the study of text
is that in study the hnag‘cs are held longer, and therefore
grow. Images grow in two ways - first, by concentration,
and, second, by expansion. The function of observation is
image concentration. The tunction of reading and study of
text is image concentration and expansion, Thus observa-
tion and reading are organicaliy related. Educative imag-
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ing means first an educative subject. An inexhaustible
source of educative subjects is found in the study of man
and nature Teaching is the presentation of subjects or con-
ditions for growing images. The adaptation of the subjects
to the mind depends upon the capability of the mind for
image growth., Reading is a mental process. 1t may be
educative or it may be mere mental dissipation, or, again,
as I have said, it may be mental degradation. Fleeting
images, images that come and go with great rapidity, are
never educative, An image never can grow unless it is Aeld.
Symbols should alwavs be fleeting images. A symbol per-
forms its funcrion and flies; it has nothing to do but arcuse
its appropriate activities. But when, through a long and
painful process of training, children form the habit of hold-
ing, or trying to hold, the mere images of symbols, the
power to hold real thought or educative images becomes
less and less. The a-b-c, the phonic, the phonetic or any
other device that pertains to form alone, when used exclu-
sively, trains pupils inte a habit of striving to hold the
images of symbols. Mental energy is exhausted in this
dircction  As a general rule, the weaker the mind the mere
easily this habit, which leads ta mind d[sintegrat-[nn, is
formed. “There is @ way which secmetlt vight wnto a man bt
the end thereof is death.” This profound saying is fully proven
by the exclusive use of devices, which have for an end the
mastering of word forms alone.

The law by which each and every word is learned is a
great synthetic law that lies at the foundation of all mental
action. It consists of the uniting or association of images.
The iaw, then, by which each and every word must be
learned, whether oral or written, whether Greek, Sanskrit,
German, or English, is as follows: the appropriate activ-
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ities or the appropriate image #* which a word was made to
recall must be associated in conscicusness with the image
of the word, This union should be brought about with the
least possible” expenditure of mental energy, Teaching
reading, then, is presenting the conditions for the unity of
appropriate activities, or the meaniug of the word with the
image corresponding to the word itself.  Every word is
learned by one or more aof acts of asseciation, 7. e#—the
coming together of the appropriate activities and the image
of the word, The word itself, as | have said, should always
be a feeting image. It should perform its function and
subside. The image of the word in itselfarouses little or no
interest.  The fmage of the word is extremely limited; it
cannot grow beyond certain very definite boundaries. On
the other hand, the approptiate activities, the meanings of
words, 2re unlimited in growth and therefore may be made
of intense interest to pupls, If pupils are stedying any
subject of man or nature, which they understand and enjoy,
the demand for words hecomes strong. Give the pupil
the right word just at the moment when he peeds it, and
the association produccs a lasting result. When a word
brings into conscicusness instantly its appropriate image or
activities, the word is functioned,

Learning fo read wuwans the funcliontng of werds. Teach-
ing reading means the presentation of conditions for the
functianing of words, The main condition for the function-
ing of a word is the appropriate image or activities, an image
that bhas the power of growth. A growing image al-

* Appropriate activities and appropriate images are essentially the
meantng of words; they are the activities which are brought into con-
scicusness by the use of words; the term “appropriate activities” re-
lates to the particular word which arouses them,
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ways arouses the emotion of interest. The more intense
the interest, the longer the image is held in consciousness.
If the word is then presented, its image becomes absorbed
in the main image and 1s therefore [unctioned. The num-
ber of associations, therefore, by which a word s fune-
tioned, depends entirely upon the interest aroused. When
words are learped in a perfunctory way without marked
reference to the meaning or apprepriate images, there is
little or no interest, and therefore miny repetitions become
abzolutely necessary.

The reason why, through the centuries, the tcacher
has strugeled with the dead ftorms of words, is that real.
genuine, educative subjects- nature study, geography, his-
tory.,—have not been taught to little children, under the
delusion that reading was the main thing in education, and
that intrinsic subjects should be put off to a later day. It
has been found by repeated investigation and many trials that
children become absorbed in the study of nature and in the
study of man, that they begin these studies before they
enter the school, and that they continue them with great
delight and great proft if they have the opportunities.
The stone that the builders rejected is to become the head
of the corner, When children are really studving educative
subjects, the teacher knows what words to present lo the
child and when to present them, The old, long-drawn-out
process of teaching reading must be abandoned for the new
and living way.

Readipg and writing, especially blackboard writing,
should be closely united. A child gets his thought from
the words written by his teacher upon the blackboard; he
zives back this thought rapidly and easily in the same way
he obtained it. [ the teacher, then, makes reading educat-



