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Prowarry uo books in our achools represent, on the whols, more
effort and enterprise oo the part of publisher and author alike,
than the achool reading books. They have constantly received
eobtribotions from our ablest and mest thoaghtful educators, and
to their publication have been given ths best endeavors of cur
mont suceeasfil echoolbool wakers — facta which abundantly
attest the importancs of the subject and the interest taken in it by
the educational public.

That there bave yet remained possibilities for improvement in
this department of echool work eanost be dembied by any whe
have followed the discussions of the subjest among educators end
in the press. (ur best teachers have not been satisfied with
the readere of siercolyped patisrn, and bave over and again ez
pressed a desive for somcthing difictent and betber. Al this has
revealed and emphasized the necessity for improvement, not alome
in the manner of presevtation, bet alie in the sobjectmattes
Ppresanted.

It in eonfidantly clalmad khat thae Nnrma:l Couraa in Reading
fully answers this demand for wprovement. Iis litermture is of
the choivest. Ils eobjeci-mattcr is drawn from toples which
attraot and engags all ohildren, appealing at opee to their intelli-
ganca Iand jntarast, and giving them sgmething to rand about and
think about. Its order of presentation and trestment iz based on
trus pedagogical principles. Tts plan and scope ate natural, come-
prehensive, end in full ascord with the most advanced school
work of to-duy.

A more definite and detailed exposition of the plan, scope, and
a-nbjw{:t-matt.ar of each baak fn the peries will be found in tha
“ Bugpestions to Teschers,™ prepared by the authors.

The publishera confidently commend the Bories to all progres-
sive educators, and anticipate for it large favor abt the handa of
those who appreciate the beat schoglroom work
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SUGGESTIONS TO TEACHERS.

B

Lezarwivg to rsad may be considered uonder two general
haads : =

Firat, learning io recogoize the forme of speech — words, signs,
idioms, sentences, discourse — symbols reprezsenting what is known,
what bay definite form in tha mind of the learner.

Besond, learning to get information from these symbols.

The more faithfully forne of epeech represemt correct ideas
axisting in the mind of the learner whem he learns thom, the
beiter s he preparad for the second part of Tearning to read.

Fords or other aigns, if learned as the symbols of imperfect or
incorrect ideas, of indefinite or false relakioom, will ever after be
misleading; or, after their true mesnings have become known,
will always nead to be translated.

The child's first efforts in learniog fo read, if natore’s laws are
to guide in the work, must ba ta recognize his own words, Tepre-
panting his own kmowing, his own thinking, hiz own feeling, his
own willing, his own concluding, his own doing, Tt is-of the
bighest importance that thess words stand for correet as well as
exach ideas.

As a preparation for learming to read, the child must bave
exact ideas and thoughts, and must be moads to express the sume
correctly and well. Not only must he think, sand think correctly,
bt the teacher must know whet and Asee he thinks; for under no
other eondilicns ean it be known that be ppesls correctly and with
exachness, or that he ia preparved to learn to read.

Let tha teacher remember that if ever sducation should proceed
from the Enown, it is in learning to read. The known, in the early
stages of learning to read, are the thonghts expressed by what is to
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—

be read and the spoken language expressing them; the unknown
arve the written symbols, words, signe, sendences. In all this begin-
ning work the teacher must be purs that thers is a well-established
known from which to lead. The child mmuat be given experiences
reprasented by the werds he is to learn, or gxperiences gimilar to
them. He will learn to read well most easily and therefore mast
rapidly by first loarning to tallk wall.

The purpose of the early reading lesaone is to capse the child
to know his voesbulary at sight, and to make him realize, as far
as posgible, its symbolic signification. He is to be led from the
constions thought to its oral expressipn, and thence to its written
and printed form. With how great snjoyment does he sce his
own thought in graphie symbals of his own spoken words!

Tha subjects aghont which he should learn and be led to talk
are these concorning which bo will be sfterwardsy ealled o to read,
An interest in these subjects muat be oreated. The child takes
pleasurs in learning do read if he s intavasted in the subjects sbont
which bhe i3 to read- The preater his interest in a sabject, the
greater will ba his delipht in reading alost it.

Nataral, disconnected expresaion of thought should be adjustad
by the ghild, l:-hmu,gh the i.ngeuloua guidings of the teacher, to
become sequential yet matural, before hie zar is charged with its
importance, or his uys asked to recognize it

It is not the porpose of this early work in reading to traiv the
learner to gob thought from the prioted page.  Heloarns, however,
that this reveals thought beoanse it has o often expressed his own
exach thonght. He thus learns to loak for and 10 expect thought
when he reads.

He doss nob now leatt expression from the printed pags. s
earries a Enowledge of expression obtained from the oral exercise
to tho text, and begios to learn the subtler offices of aymbals when
be applias thie knowledge in reading. Therefore he realizes thet
reading i3 talking. The child thus taught will best Isarn the
offiee of printed words.

To facilitate the learniog of words ab sight, it is made porsibla
to teach many words by nssccistion; with this in view, adjectives
expreasing contrast ave introduced iu the same lesson.

A carefully selscted voesbulary is given [n this book, The
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words which are learned before using books and those learned in
connection with the first book should form o community, a sym-
metrical voosbulary in which the different parts of spesch are
found in proportion to their ordinary use. This vocabulary should
constet of the words sod 1diom which the child nses or may bea
trained to use in conversation aboat plants, aoimals, rain, snow,
frost, wind, pictares, children's toys and other objects; in deserip-
tion of familiar objecta and of gimple pietures; in comparing and
contrakting simple obhjocts; in velating oiyihs and fables, and in
making atories of child life.

The work which the child st de in preparstion for the read-
ing contained in this little book will lead him to see that the trees,
the peeds, the buds, the Howers, the sun, the wind, the rain, the
anow, nod the froat, have wonderfol stories to tell By this study
he is given the ley with which ke may unloeck much of the best
in seienee, arty, and literatore in his futere reading,

Fvery word given in Lhis reader appoars in many places and in
seveeal relations. This repetition of the word in different rela-
Hong i the kind of supplemenlary reading that belonge to the
beginner’s grade. I¥ the child uses the new word in oval snd
written, atatements in various conoectinns, finds it AMOTE others,
illustrates it whenever possible by drawing, the word becowss his
own. Buch rapetition or dril! fxes the form in his mind

The child shonld early lJearn the meanings of the simpler forma
of the lsngoape and should ecquire the habit of locking for
mesning in forma. Thns he will begin. to learn the grammar of
the languare.

There is a limit to the numler of words which the child can
learn to recognize st slght, so varied are the forms of our English
words, e muat therefore have olher means of determining the
words he meets. He muoat associate the sound with the form, and
ba able to recognize a new form through its likeness to those
which he already knows, Fhenio drill or work in slow pronuncia-
tion should be bepun tho first day of achoel. The ear shonld be
trained to know the acunds or values of the consonants of the
language.

With the acquired ability to give the eorrect sounds of the con-
gonants and those combinations whose values are constant, the
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child will be able to pronouncs any ‘word which oocurs in his resd-
ing if the word ia a part of his vocabulary.

To sid in this work of phonie drill, several pages have been
devoted to word-building. In this the ¢hild is given an oppor-
tunity to study and compare words. Dot in doing this work he
should undergtand that it i3 word-study, not reading. Reading is
thonght-patting and thought-giving, snd should alwaya be sen-
tence work.

The beginner in reading is nnable to carry the eye from the and
of ome line to tha boginning of the nest without making & pause,
T'o aid him in giving natural expression in reading long sentences,
care has been taken, in printing tha firet seventy pages, to have
each line end at a nntursl panse or whers a auspension of the voies
is desirable. As a fortber belp in retaining and giving good
pnatoral exprossion in reeding, meny pages are placed under the
head of gilent reading.

To shiow that he reade silently, the child ehould parform the
sct and then read the seniemce alomd.

Accuracy in exprossion should be coltiveted from the very
beginning of the work.

The child should ba led to see and appreciaie the difference in
meaning between such ssntences aa the following : —

Wed, let Alice spin a top.

Nuod let Alico spio a top.

The power to select and emphasize the right word is of valoe
in expreming arally the thooght of the written or printed ssntence.
This power should be developed from the beginning. This is casily
done. For example, a child mads: « My doll lies io » liktle red
eradle” Tell him to read it so that you may know it is not &
farge cradle; so that you may kuow wheose doll it is; what the
doll does; where the doll liess the color of the cradle, ete.; thus
bringing oot as muny meanings as thera are words in the sentence.
Buch work causes the child to fhink. The more he thinks, the
batter will be his exprossion.



