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INTRODUCTION

The ‘‘Reading-Literaturs Readers'® by Free and Tread-
well, were not designed to be what is commonly known as
“method readers,”” There were already toe many so-
called method readers. Most of them have been arranged
without reference to child-interest and aolely to the end
that certain methods might be developed and used.

The " Free and Treadwsll Readers'’ aim first, last, and
all of the time to secure and hold the child’s interest.
They were compiled, in the schoolroom, from child Iitera-
ture that has held the interest of children through genera-
tions that are gone and that will be read with eguoal
interest by millions in the years to come.

In the heginning the publishers had prepared a hrief
teachers’ manual to aecompany the Primer. Beyond that
it wae then thought and is yet believed that auny good
method may be successfully used with these hooks.

Since the books have beeome very exteosively nsed it
hag been found thet, owing to widely different degrees and
kinda of preparation, many need, or think they need, more
help than was provided in the original manual,

The hook aims to show teachers how simple and natural
are the essential prineiples of teaching young children to
read; to outline clearly and definitely simple methods in
harmony with the most approved iders of teaching reading,
yet leaving the directions go flexible that teachers may be
strengthened by their helpful guidance rather than ham-
pered and weakened by an artificial, daily routine; and to
enlarge the conception of the sigmificance of the best litera-
ture i1 the early vears of the child’s life.

3
V193148



4 PEIMARY READING AND LITERATURE

The manual aims to be suggestive, It iz not desired
that any teacher follow it slavishly; rather that relatively
inexperienced teachers shall find in it helpful guidance.
The efficient, progressive tencher is always larger than any
method that another can preseribe. Nor is it the purpose
here to outline a new and startling plan. The aim is rather
to gather and organize the experience of the hest primary
teachera of recent years, in what may well be called a
“eombination method.*’

The methods sugrested have been based upon and made
to fit the content of the readers—a plan in direct variance
with that usually followed, in which the content of the
books iz prepared fo fit a preconceived, artificial method.

The hook is offered to teachers, whe use and will use
the ‘‘Free and Treadwell Keaders,” in the earmest hope
that it may serve to make the day's work more joyous;
that, through its orgenizetion of meterial, it may lead to
& solution of many diffieultics; and, finally, that it may
help millions of little learners to find their way more easily
and more quickly into the delightful realms of book-land.

The basiz of this book was ‘‘Firet-Year Reading,* pre-
pared by Anna Morse of the Charleston, Illinois, Normal
School. Among those who helped in the enlargement and
remaking of the book are Supt. 'W. B. Siders, Poeatcllo,
Tdaho; Miss Bary L. Robinson, Peoria, Illineiz; Misa
Martha Olson, Evanston, Illinois, and Dr. Harriett Hly
Fansler, Columbia Tniversity, New York.

The Publishers,



GENERAL PRINCIPLES

Primary reading, a= ia true of all reading, is for the
purpose of promoting thought, and right reading habits
are laid by first developing an interest in and love for
reading, Reading is not, primarily, word study or word
recogniticn, FEwven the simplest kind of reading means
getting thonght and feeling from written or printed char-
acters. Oral reading is & still more complex process,
involving, not only getting idess, buat all that goes to make
oral expression of the thought and feeling. Children are
led by desire and inferesi to get the thought, and the in-
torest 13 austained through their love for stories. The most
important factor in teaching & child reading is to develop
and foster his desire to read. The only means of ensur-
ing these conditions is to provide reading matter that
sll children enjoy.

The process herein suggested consista in the following
distinet steps: The telling of the story so that each child
has the thread of interest; the reproduction of the story
by the pupils dramatizing it, or one or more telling it.
The presentation of the sentence, as it appears in the
Primer story: teaching the individual words of these sen-
tenees, from the sentence, ag might words; a phonie drill
to be given daily after the rcading of the first Primer
gtory. The first work on phonics will consist in the drills
on consonant valoes in words known to the child. Later,
these consonant elements will be used in blending with
phonograms to form words, Ultimately, the drill will be
in the phonic analysia of the new words as they appear.
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gL 7 PRIMANY RBADING AND LITERATURE
BIGHT WORDS

Every teacher knows that once the child has made a
beginning, he will recognize many words at sight, from the
context. PBuat, relying upon sight-word drill alone has
never resulted in independence in the recognition of new
words. Therefore, after the first fow lessons in the Primer,
the drill in phoniecs should begin and shonld receive con-
stant, systematic, daily attention until the children are
able to sound out most new words for themselves,

FPHONICE

It is not the purpose here to set forth a ‘‘seientific ays-
tem’' of phonies, It i not believed desirable that children
in these early grades have even a *‘complete system’™ of
phonies. It is the aim to give, in thiz manuval, only such
work as experience has shown necessary to train children
into independent power over words in their reading vo-
cabulary.

There have beemn complete amd sciextific syatems nsed
for drill in the past. There are such aystems vet in use in
some scctions of the eomnotry, DBut these systems have
proved generally unsatisfactory. Their failure may be
very clearly iraced to the fact that they are too wmplex
and elaborate.

While it is trae that the child néeds to know the vowel
values only as he may find them in ecombinations, he
must know all of the consomant values. These should be
taught from words which the child knows at sight. True,
some of the consonants have more than one value but if
those which oceur most frequently in his reading are first
taught, he will get the others in much the same way that
he gains & knowledge of the vowel values—from letter
eomhinations and from context,

Most of the consonants have only a single valne. These




DISCTRAION OF PLANW i

are b, d, f, b, 4, kK, Lo, m, p, qu, v, 8 w, . Wh as in

wheat ¢r a8 in cry, sk as in sky, gr s in ground, ¢ (hard),

g (hard) and s (sharp} are other valies that the child

will need for drill in the use of the ‘' Reading-Literature

Primer.”’ '
DIACRITICAL MARES

Diacritical marks are uvsed, in the main, to show vowel
values. If the varying sounds of the vowels are to be
taught, in the abstract, these marks or some similar aid will
be necessary. But it is not necessary that the vowel values
should be so taught. Indeed, it is not-even desirable. Itis
mueh better 1o teach these values in combination with final
congonante and in phonorrams. In most cases, the conso-
nant or the combination of letters immediately following
the vowel will control the valwe of that vowel, Tt is better
to ignore the wse of thess marks until about the fourth
grade, when the dictionary is brounght inte wse. Then
pupils may gain 8 working knowledge of them in a very
few dayws,

: NON-PHONIZ WORDE

It may be suggestad that these drills will not give power
over non-phonic words; but if the child reecives regular
and thorough training in the essentiale of phonies, he
can easily be led to mee his knowledge, with inereasing
power, in mastering all new words. However, there is
no good reason why such words as will not readily answer
to his Enowledge of phonies may not be tanght as sight
words.

A good way to learn to recognize new non-phonic words
is to cover or omift the new word, reading the rest of the
sentence, then judge what word will it the econtext, This
plan is strongly recommended because it trains in reading
ideas,

In teaching words at sight, the teacher will devise many



