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INTRODUCTION

The problem of moral education

THE problem of moral education is an old one, —
older indeed than schools. The obligation for its
solution has therefore rested upon the shoulders
of others besides schoolmasters; every responsi-
ble class in the community has borne a share of
the burden. That our present discussion should
emphasize schools and schocl-teaching merely
indicates the special form which the problem
takes in our time. In no way does it denote that
moral education is wholly the business of the
school, or that it is the school's whole business.
It simply suggests that there is an increasing con-
scious dependence upon the schocl as a moulder
of character.

Social change in moral training
The conditions of our American life have
changed marvelously during the past century,and
we are now feeling the full momentum of the

consequences of these changes. The moral weak-
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ness of men before the pressure of temptations
arising from our modern life has become pain-
fully apparent, Something needs to be done to
make men better able to meet the powerful at-
tacks upon their moral natures which seem to be
a part of modern social conditions. Life moves
swiftly and complexly now. The old day’s work
in the field and the old neighborhood life, with
its exacting standards of conduct, are for the
most part gone. Even the home and the church
are feebler at their tasks than in years gone by.
We must wait — perhaps long and patiently —
for these conservative institutions toc grow re-
spoasive and strong in the new ministries which
our day demands. Where, then, but to the school
can society turn for release from its threatened
moral degradation? It has, in fact, already turned
to the public school as the most potent factor in
the solution of the great problem.

The effect of the school’s increased moval
responsibility
It has made a large difference in the teacher’s

view of the moral nature of school-teaching to
vi
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have his respoasibilities thus increased. School
education has always had a moral end in view
even while it specifically pursued culture, know-
ledge, or discipline. But in times past it was no
more conscious of the particular agencies and
processes that achieved this end than were other
less intellectual institutions. The bringing to
consciousness of the need of moral training in
the schools has focused the attention of teachers
upon the work of estimating the instruments of
school life through which the instincts and im-
pulses of growth are made into the rounded
characters of full-statured men,

Three vecent policies in moral education

In the earnest but somewhat feverish attempts
of teachers to strengthen the moral power of the
school, they have not altogether agreed upon the
worth of the means at hand in school life. There
may be said to be three distinct positions on the
question that have been taken by various groups
of educational thinkers. (i) Those who believe
that in direct and systematic ethical teaching in
the classroom lies the best means for enlarging
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the moral inflpence of the school. This belief
expresses itself in the provision of regular courses
in “morals and manners,” ‘' ethics,” ‘*behavior,”
“civics,” and the like, — facts about morality
being taught in much the same way that facts
about land forms are taught in geography.

(2) Ancther group, with a much larger con-
stituency, hold that al] true moral training must
be indirect, and that it will be best secured by
maintaining a high moral tone in all the work of
the achool. This indirect method of moral educa-
tion expresses itself in the extension and super-
vision of the social activities of school life, and
in such a reform of classroom methods as will
lead to more nearly normal modes of doing work.
The new importance in our recent educational
literature of playgrounds, school athletics, and
sociable organizations on the one hand, and of
the doctrine of interest and codperation in class
instruction ¢n the other hand are evidences of
the progress of this peint of view.

(3) The third point of view is that of the eclec-
tics, These hold that the policy for the public
schools to pursue is to extend the opportunities

Vil



