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PRET ACE

It is a maxim of sound education, that the young
should be brought up from their childhood sur-
rounded by an stmosphere of all that is good,
beautiful and true; that they should have con-
stantly befors them ohbjects intrinsically excellent,
whether or not they are at first agreeable to
their imperfect nature. Not that this mere
presence of external good e sufficient to make
man good; but to s certain’ degree it moulds
and colours the mind: to a still greater degree it
excludes the presence of evil, * And thus, when
evil does come, it will come under a greater
contrast, and with more of repulsiveness. To be
able to distinguish evil instinctively by its mere
discordance with previous aseociations and pre-
judices is no slight advantage, And in the mean
while there i8 2cope for imbuing the mind with a
deeper and more ecritical knowledge of its real
neture and relations, o far as they can ever re-
quire to be known.

It is not uncommon at present to cast ridiculs
on our old system of sducstion, which has taken
classical literatore ss ita basis, and especially
endeavours to familisrize the mind with the
dramatic poetry of the Greeks, And Yhe anewes
to the cavil is to be found in the \rite geoered
principle sssumed ghove; the same primeghs w3
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which we address creeds of authenticated truth
ta the intellect of the child before he can under-
stand them; and imbue his conscience with
moral maxims before his actions are subordinated
to his will ; and place before him the highest
standards of beauty to mature and perfect his
taste, while as yet he is incapable of appreciating
them : that having thus pre-oceupied his whole
nature with certain germs and oatlines of troth,
and goodness, and beauty, we may afterwards
complete at leisure the process by which he
Ii‘larns critically to reason on distinguish
them.

That the epplication of this principle to.clas-
sical education is so often overlocked, may
arize from several causes; partly, that havin
lost sight of a deep and comprebencive view o%.'
human nature, and of the relations between its
several faculties, we do oot understand the con-
nexion between art {of which poetry ia the
great exhibition) and the genmeral development
of the buman mind, especially in the child,
Secondly, that having permitted the functions
snd philosophy of art to degenerate from the
high and nobls office assigned to it by Provi-
dence, a8 the handmaid of reason, and the in-
corporator of truth, we caonot appreciate its
purest forms, and therefore estimate wrongly
the Greek poetry. Bui there is still a third
cause heariog more immediately on our present
gubject.

When we would form & child's mind to a
sense of irue beanty in sculpturs, we take him
into a gallery foll of the noblest productions
of antisui , and there allow his eye to be

i iy familiarized with grandenr and parity
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of design. But if, while exhibiting to the child
these ancient medels, we mecustomed him only
to take casts of them, and in taking those casts
to break an arm off here, to leave a muscle
oot there, to distort one limb, and to mis
another ; and if all the time we gravely paraded
these monsters before his eye as the great
gpecimens and models of ancient besuty, pro-
bably he himself, as he advanced in life, would
look back with little reverence to his earlieat
associations in seulpture; ‘and bystanders might
fairly be excused if they hesitated to recognize
the wisdom of eur process. Nor would the
result be differemt, if, at the same time, we
adopted another plan; and if, layiog aside the
casts, and bringing the cbild's mind directl
into contsct with the original forme in s
their untravestied IDEEE-&E, instead of fixing
his attention on their high elements of beauty,
we engaged him in some chemical or anato-
mical process; breaking off a chip from the
Venus to analyse the marble, or eriticising
the surgical strocture of & muscle in the Lao-
'ﬂﬂﬂl‘].

Perhaps, if carefnl search were made into
the history of edueation, we might be able to
trace more of design, deep and evil design,
than we should at first imegine, in certain steps,
which have brought us to an exact parallel to
these absurdities, in our application of classical
literature to the purposes of sducation. Our
classical education has passed through hands,
and the works chiefly used in it 8 long
time bave come to us from parties, who, W »

t extent, have been interosted Vo waplres-
ng and stifling genuine taste snd resh wUNAERe
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tion of mind; while they were, also, deeply
interested in affecting to stimulate the intellect,
and so in engrossing the whole work of instroc-
tion. And perhaps the character of the notes
in the closmical editions of the seventeenth
century, especially those of France, might, if
examined, form no unimportant link even in
ecclesiastical histo m:ﬂy Ong effect they undoubt-
edly have proda They have dendened our
sengibility to the real perfections of classical
literature, at the very time that m werg em-
ployed in exhibiting it to us. they have
sceostomed us to the two processes in poetry,
which were supgested in sculpture, first, of
taking caste from the antigues, that iz, of seeing
them in translations rather than in the originals,
and thoss translationa our own caricatures, and
traveatied during the process of translation by
the handa of a;n’fpud or mischievous schoolboys ;
and, secondly, of submitting thess noble remains
of mncient art, of the bighest and purest art
which ever procecded from man, eonsecrated as
they are by their own good destination, and by
the best sympathies of our pature; submitting
them, we repeat, a8 subjects to be operated on
by the blundering, unfesling, untutored hands of
the merest tyros in mar, to be broken up,
and examined, or a;rud with as leasons n
ayntax and pmm:ly, mnstead of keeping them
inviolate from all meaner associntions, and pre-
gerving themn in their wholenesa and vitality.
The queation here opened ia one of no little
importanee. And on & return to some sounder
mode of studying classical literature, appears to
depend not only our hope of preserving our
digher systems of education from the influx of
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great corruptions, in the shape of modern
languages, modern history, and modern science,
so called ; but the still better hope of elovating
it in its office, and mak it what all acholars
feel that it may be made, however we may have
neglected the right method of accomplizhing our
ohject.

One defect in our present system appears to
be, that neither temcher nor pupil enters wpon
his work with a full seaee of 1ts object and usze.
And though young minds must be taught to do,
a8 to believe, much of which they cannot see the
reasons, thers i3 a nataral seepticism and dif-
fidence in human nature which requires con-
gideration, and can best be supported and stimun-
lated by giving it some insght into the end of
the work set before it. Perhaps there would be no
great diffienlty in explaining, even to a schoolboy,
that the grest end and perfoction of his natore
was the attainment of truth ; that this truth was
not to be held in & mere speculative form, but to
be incorporated with his actions, and placed as
& raole over his affections; that, az e boy, he is
incapable of grupini it in an abstract and
metaphysical shape, but must have it placed
before him in living oand breathing personifi-
cations, pictured and colowred to the senses,
moving before the eye, speaking to the ear, and
elothed in bodily and semsible forms; that he ia,
moreover, at present, n creature of feeling, and
by feeling must be mainly swayed ; and, there-
fore, that his affections are to be roused, aund
pity and terror, love and admiration, the sense
of power and of greatnees, and all the fwmex
sympathies of the heart, are to be swakiened Wt
proper times by s mpchinery comsteueted SO



