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MANUAL,

The foture of our great American republic depends on the
progresg of Education. This truism need not be proved; it is
part of our national and political creed; it is scarcely ever gain-
said; thousands upon thousands of our eitizens act upon it and
ghow how much it is at their heart, by liberal donations toward
purposes of education, or by devoting their unrequited services
to the inspection and manasgement of schools, or by noble
efforts to improve our Pedagogic and our institutions of learn-
ing. As a comsequence thereof we witness progress in edoca-
tional matiers in many directions: our school-bulldings and
their interior arrangements put those of the rest of the world
into the shade. The number of cur Normal Bchoola is rapidly
inereaging; there appears to prevail a widespread tendency to
enhance the salaries, and thus to secure teachers of efficiency;
besides, the number of inventions purporting to be Improve-
ments in all kinds of achool apparatus and teachers' atds—not
to speak of the endless variety of series of text-books for
schools of every grade, — is augmenting every year.

Bhould we not, therefore, expect to see vast results from
this almost general tendency toward educational improvements ¥
Should we not expect to see a greater percentage of children,
between 5 or 6 and 16 years of age, regular attendantz at
school, and a larger percentage of the average attendance
pursuing the full course, and leaving as graduates, of the
higher classes or grades, than anywhere clse in the world f—
Shonld not one year of achooltime he productive of greater
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resulta with us, as regards both education and instruction,
than elsewhere, with pupils of the same age?

It iz unfortunate that, oo closer imspection, we must con-
cede that these expectations are not borme out by reality,
Dr. Leiga’s statistics on llliteracy in the United Btates given
in the Report of the Department of Hducation of 1870 prove
that our country is far shead of Germany, Switzerland, Hol-
land, Denmark, Sweden and Norway in the percentage of
illiterates to population, and of children of school age, not at-
tending schools, to the whole number. And as regards the
effects of our schooling upon the attendants—why, every report
of Educational Bogrds will prove, that, as a ruole, not more
than one or two per cent of the whole number reach the
highest grade of the Comizon Bechoel (say, the highest Gram-
mar School Class), while more than ifty per cent never proceed
beyond the mere ABC of elementary education.

It would be unjust to overlock some of the impediments to
a higher standard of education, which retard the progress of
our Common Schools—euch s the lack of Kindergartens; the
admission of too many children into the lowest classes; the
irregular attendance of pupils, and the short period during
which many of them are kept in sehool—also the very poor
preparation of most teachers for their difficult and allimportant
calling. But If Lhe eficiency of cur methods of teaching were
what it cught to be, all these impediments might be overcome,
Teaching is a feediog of the mind; if the food of our schools
were more palatable, the attendance would be conslderably
larger, teachers would find more self.enjoyment in their calling
and would feel enconraged and stimulated to do more jostice
to it, and better results of their cfforts would lead to farther
improvements such a8 are necessary to a more rapid progress,

The importaves of a great reform in the methods of teach-
ing has not only been long felt, but many partiel improvements
have been mado in that direction—vet with results that are far
from being aatisfactory. If our school reformers have as yet
not suceeedod in reforming all that ought to be reformed—is it
their Fault that so maed 18 to be reformed ?

The manner in which what is called *‘the Common English



Branches " { Fronunciation, Orthography, Grammar, Etymology
and Hlocution) are commonly taught, presents a& strange con-
trast to the progressive epirit of our age. It conepmes almost
all the time in the teaching of Langusge, as though there were
no such things whicth shunld be learncd in the world as Natural
Beiences, Arta and Mathematics; it succeeds even in teaching
English so0 poorly, that there are very fow persons in the
country who can in every ease determine, on pofficient grounds,
what is really good and correct English; it develops the mind
of the pupils in a most one-sided way, addressing itsell to the
memory and pagsive receptivity of the learner, and neglecting
the culture of his intellect, moral faculties and artistic tastes
and abilities, as though there had never existed those great
prophets of Harmonious Development and reformers of Peda-
gogy, PESTALOZZI, DIESTERWEG, and FREBEL; it makes the
teacher a mere machine for rehearsing recitations,—the pupil
& mere mechine for committing to memory the sounds and
gpellings and definitions of words, and the contents of some
text-books, which are soon after forgotten—in short, its results
are trivial in comparlson with the time and money spent on
attaining them. But, what 18 worse, it does irreparable harm
‘by blunting and impoverishing the mental and moral faculties
of most pupils, go that they remain fnrever beyond the pale of
selfimprovement,

A one-sided development of human faculties will always
blunt and impoverish, If not stifle, those which are neglected.
The cultivation of the receptive powers merely must needs
curtail the measure of the reflective, active and sensitive
powers. Dwarfed powers beget discontent, while an over.
exertion of the one power begets disgust with its exercize.
When young children, full of life and bungry for knowledge of
live facts and laws, are, from the ontset, confined to that sense-
lesa practice of elementary spelling, without reading, for one
or two yemrs, they become disgusled with 1t. Those who
overcome that disgust and sre assigned a great number of
spelling exerclses of difficult words, without learning Etymo-
logically their appropriate uses ln Janguage, can certainly not
be said to make much progress in the development of their
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reflective, active and artlstic powers. Again much of their
school-time is wasted on dry lessons in that driest of all studies
—Grammar. The study of this subject, as commonly pursned,
is about as nearly useless as anything can be. It consists
chiefly in memorizing definitions and rules (many of which are
at variance with the teachings of Comparative Fhilology) and
In parsing and aenolyzing sentences, without attending to
Composition. Pupilz are required to continve separating lan-
guage into parts, without being tanght how to construct it into
correct and appropriate sentences., Indeed the pupils are not
even led to ses any practical use for their knowledge of Gram-
mar, and finally they detest it altogether,

A portion of their time iz gpeat In ‘‘learning by heart™
worda called Arithmetical definitions and rules; aleo definitions
and namea in Geography. Fortunately these subjects afford
a little relief to the pupil, as he obtains some glimpse of their
practical application and utility, DBut unfortunately the pupil's
enfeebled mental powers, hiz growing disgust with mere word-
learning, and the frequent lack of akill on the part of teachers
to make the subjects of Arithmetic and Geography interesting,
—ull conspire to destroy this interest and prevent even thése
subjects from affording as much relief as they might otherwise
give. Buch a course of teaching ont-Herods Horod, who could
kill only the bodies of a fow babies, while this falselv.called
teaching continnes to kill the minda of millions by destroying
their hunger and thirst for facts, laws and reasons.

Language is but & means to an end: it ianot in it=elf an end.
It i3 an organ or tool of produetion, not production itself. Man-
kind have to léarn so many Important, ney, even indizpensable
things, that the learning of language, the medium merely of all-
other learning, should be made easier. — Besides, the rapid
growth in our age of all the sciences and arte swells the volume
of things to b learned in youth to such dimensiong, that the ac.
quisition of Pronunciation, and Orthography, and Grammar, the
veriest rudiments of langmage, ought: te be facilitated as much
as possible. Ifour boya and girls sgend the greatest part of
their school-days In mastering the difficulties of the mere out-
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ward form of thelanguage, without its contents—they are erack-
ing nutshells without ever getting at the kernel

It may be objected, that in the Eoglish Language the Pro-
nonclation and gpelling are much more difficult than in any
other; that they baffle all attempts at reform. The present work
iz chiefly devoted to tha fask of showing that the diffienlties in
the sounding and spelling of English are greatly overrated. We
broadly assert and will prove, 1) that the Pronnnciation of the
gpoken and written language, as it {3, maybe taught aceording
to o moderate number of rules, so as to master more and better
English in much less time than now; 2} that a Phonographic
Bystem might be introduced into our language within ono gener.
ation, and in an easy and gradual manner, through the medium
of our schools, by rational teaching. Those who feel inclined
to doubt these two assertions, are earnestly invited to study the
subject as presented in this Manual,

© The two reforms mentioned are of the.utmost importance, If

it cannot be denled that the whole future of our free institutions
and the bappiness of our nation depend upon the best and high-
ezt possible education of all our citizens; and if the Englizh
ABC and the manner of presenting it in our schools prevent an
enormous majority of the pupila from getting beyond it to their
mental and moral food; we: have scarcely any more momentons
thing to do, than to reform owur ABC and the manner of
teaching it.

This must be so much the more evident, az English ia a com-
posite language, most roots of which are not of themselves
transparent in their meaning to the youtbfl learner, much Jess
their derivatives. The number of words easily understood by
most beginners cannot be estimated atb any higher figure than
five or gix hundred. Miltions of childran of foreign birth, or of
parents of foreign birth, do not understand half as many. Esti-
mating the nomber of words constituting the language of daily
life and classical liternture at 12,000, we have more than eleven
thousand words and several thonaands of sayings which must
be explained in school, if they are ever to be understood and
correctly and beautifully applied in after-life. Is it to be won-
dered at, that classical works of English Literature remain forever



